4/5/22

Laying the Ground Work for Centering
& Sustaining Equity in PBIS
Dr. Ruth Payno-Simmons
April, 13, 2022

www.rpsimpact.com
@ RPSEdImpact

1

Whose in the Room?
Mentimeter Activity
•On your computer or phone device
•Go to www.menti.com
•Locate the code at the top of the screen; enter code
•Respond to the two prompts:
• What city, state and/or country are you traveling from today?
• What brings you to this session today?
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Getting to Know One Another
Find a partner, someone you do
not know and share three
things about yourself that
makes you you and that
highlights some of your many
facets.
Take 5 minutes and
draft/sketch some of the
things that makes you you.
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Engaging in Today’s Session

Ac@ve Par@cipa@on
• InteracGve
• Signal for Coming
Back Together
• Table Tents
• Access Session
Materials
RPS Educational Impact 2022
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Group Roles
Facilitator: Guide discussion and ensure
equitable participation
Reporter: Take detailed notes and report out
in whole group
Timer: Keep track of time and prompt group
as needed to move forward with discussion
Observer: Attend to group dynamics and alert
facilitator if support is needed
RPS Educational Impact 2022
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Commitments for Engaging in Today’s Session
( S i n g l e to n & L i n to n , 2 0 0 6 , P. 1 8 )

Stay engaged
Express/Speak your truth
Experience discomfort
Expect and accept non-closure
RPS Educational Impact 2022
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Outcomes Reflect Inputs

This Photo by Unknown Author is licensed under CC BY-SA
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Caring for Lavender
Choosing and
Preparing a
Planting Site

Planting Lavender

• Lavender thrives in most
soil qualities, from poor
to moderately fertile.
• If you have compacted or
clay soil, add some
organic matter to
improve drainage. Learn
more about soil
amendments and prepari
ng soil for planting.
• Keep away from wet,
moist areas, which could
encourage root rot.

• Plant lavender 2 to 3 feet
apart. Plants typically
reach between 1 and 3
feet in height.
• Add mulch (rock or pea
gravel work particularly
well) to keep weeds to a
minimum. Keep the
mulch away from the
crown of the lavender
plant, however, to
prevent excess moisture
and root rot.

How to Care
for Lavender

Pruning Lavender

• Water once or twice a
week after planting until
plants are established.
Water mature plants
every two to three weeks
until buds form, then
once or twice weekly
until harvest.
• In colder growing areas,
plants may need extra
winter protection. Cover
the plants with a
winter mulch of
evergreen boughs or
straw, which will insulate
from freezing winds and
temperatures.

• In cooler climate: Prune
established plants in the
spring when green leaves
start to emerge from the
base of the plant.
• Remove approximately
one third of the top to
keep. the plant
from becoming leggy and
bare at the base. It’s
important not to cut back
into old wood however,
as it won’t regrow from
this. Leave the foliage
over the winter to
protect new growth
from frosts.
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So, you want
to center
equity in
PBIS? Now
what?

This Photo by Unknown Author is licensed under CC BY-SA
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Professional Learning is an essential
component of creating liberating systems of
support for all learners
Centering
Equity
is
Foundational
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Today’s Outcomes
• Discuss the Why? for centering equity in PBIS & the need for equity-focused
professional learning
• Explore Culturally Sustaining Systems of Support Framework Tenets
• Experience learning activities that cultivate critical awareness that teams can
implement in their professional development plans supportive of centering equity in
PBIS and other educational systems that impact PBIS implementation
• Create or add professional learning activities to district and/or building PD Plans

RPS Educational Impact 2022
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Today’s Process
Lecturette, Discussion, Learning Experience, and PD Planning
Professional Learning Activities/Experiences
1. Defining and Applying Equity in PBIS: Equity PBIS Crosswalk/Quilt
2. Why Identity Matters in Education
3. Understanding Power & Privilege in School Communities:
4. How Privileged am “I Activity
5. Critical Friendship & Questioning: Ques-cussion Activity
6. Creating or Adding to District and/or Building PD Plans

RPS Educational Impact 2022
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A FRAMEWORK FOR CULTURALLY
SUSTAINING SYSTEMS OF SUPPORT
FRAMEWORK

RPS Educational Impact 2022
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Job Embedded EquityFocused Professional
Development

Critical
Examination of Self

Creating
Culturally
Sustaining
Systems of
Implement Cultural Support Involves

Sustaining Practices
in School Systems

Examina1on &
Interroga1on of
Systems

Critical Actions
Toward Equitable
Systems of Support

Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |
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Defining and operationalizing
educational equity and what it means
to be equity-oriented
Our socio-historical context &
structural racism

Ongoing Job
Embedded
Professional
Development

Cultivate critical consciousness
(Implicit bias, power, privilege, &
identity)
Cultural competency
Culturally responsive & sustaining
practices
Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |
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DISCUSS THE WHY? FOR CENTERING EQUITY
IN PBIS & THE NEED FOR EQUITY-FOCUSED
PROFESSIONAL LEARNING

RPS Educational Impact 2022
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We Know that PBIS is Effective When…
It is a part of an integrated multi-tiered systems of support (MTSS)
(Sugai & Hom er , 2009; Horner, Sugai, and Anderson 2010; Belser 2016; Freem an et al., 2016).

Implemented with high fidelity & reliable measurement tools are used to evaluate its
level of fidelity & efficacy

(Bradshaw, Reinke, et al., 2008; Bradshaw, Debnam , et al. 2009; Kaufm an et al., 2010; M ass- Galloway et al., 2008; Sadler & Sugai, 2009; Bradshaw,
M itchell, & Leaf, 2010; Sim onsen et al., 2012).

Schools systematically review disaggregated behavior data and build action plans that
addresses disproportionality
(Vincent et al., 2009, Boneshefski & Runge, 2014, M cIntosh, Barnes et al., 2014).

Barriers perceived or real are removed or addressed for teachers

(Bam bara et al., 2009; Bradshaw, Koth, et al., 2008, Bradshaw, Koth, et al., 2009, ChiWyo & W heeler, 2009; Kincaid, Childs, Blasé, & Wallace, 2007;
M iram ontes, M archant, Heath, & Fischer, 2011, Sullivan, Long, & Kucera, 2011, Tillery, Varjas, M eyers, & Collins, 2010).
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Evidence of Improved Discipline Outcomes of PBIS

REDUCED

IMPROVED

Use of exclusionary discipline

(Bradshaw et al., 2010; Flannery et al., 2014; Gage et al.,
2018; Horner et al., 2005; Metzler et al., 2001; Nelson,
1996; Nelson et al., 2002; Solomon et al., 2012)

Racial inequities in discipline

Prosocial behavior

(Metzler, Biglan, Rusby, & Sprague, 2001; Nelson et al.,
2002)

Emo>onal regula>on
(Bradshaw et al., 2012)

(Fox et al., 2021; Gion et al., 2020; McIntosh et al., 2018;
McIntosh et al., 2021; McIntosh et al., in press; Muldrew
& Miller, 2021; Payno-Simmons, 2021; Swain-Bradway
et al., 2019)

Academic achievement

(Waasdorp et al., 2012)

Organiza>onal health

Bullying and exclusion

(Angus & Nelson, 2021; Horner et al., 2009; Lassen,
Steele, & Sailor, 2006; Nelson et al., 2002)

School climate & school safety
(Horner et al., 2009; McIntosh et al., 2021)

Teacher burnout and stress

(Kelm & McIntosh, 2012; Ross & Horner, 2006; Ross et
al., 2012)

(Bradshaw et al., 2008)

Compiled by McIntosh 2022, ReACT
RPS Educational Impact 2022
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Discipline Outcomes Over the Last 50 Years
In 1973 African American students were suspended 2
times more than white peers.
By 2006, African American students were suspended 3
times more than white peers.
Today, African American students are nearly 4 more
likely to be suspended than white peers.
U.S. Department of Education, 2018; Children’s Defense Fund, 1975
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When Asked:
What causes do you attribute to disproportionate
discipline outcomes for students of color?
Staﬀ Newly Engaging in Equity-focused
PL (n = 124)

Staff Engaging in Ongoing Equityfocused PL (n = 221)

RPS Educational Impact 2022
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Prevailing Deficit Assumptions

This Photo by Unknown Author is licensed
under CC BY-SA-NC

RPS Educaaonal Impact 2022

22

Harmful Discipline PracCces Students of Color
DisproporConately Experience
Scripting &
Labeling

Scapegoating

Major out of
Minors

Punitive
Consequences
Riddle 2014
RPS Educational Impact 2022
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What Students Had to Say About
These Harmful Practices
• ScripFng & Labeling: Students shared
feeling angry, sad, frustrated, unliked, and
as if they could do nothing right.
• ScapegoaFng: Students felt silenced,
angry, frustrated, unliked, hopeless,
misunderstood, treated unfairly, and
beside themselves with disbelief
• Majors out of Minors: Students shared
feeling picked on, singled out,
frustrated, unliked, and disconnected

24
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Inequitable Learning Conditions Students
of Color Experience
Access To Quality
Instructional
Resources

Access To
Advanced Courses
& GATE Programs

Rigorous Course
Work Targeted At
Grade Appropriate
Standards

Accurate &
Representa@ve
Text & Curricular
Materials

Access To An
Experienced &
Stable Teaching
Work Force

Access To Related
Services &
Supports
Midwest and Plains Equity Assistance Center 2021
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Body Camera Footage Shows Arrest by Orlando
Police of 6-Year-Old at School

https://youtu.be/hA0bi-f7wVg
RPS Educational Impact 2022
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6-Year-Old Held at Mental Health Facility for 2 Days
AOer Alleged 'Tantrum'

RPS Educational Impact 2022
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Student Disciplined Over His Hairstyle
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Video Appears To Show Teacher Mocking
NaWve Americans
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Martin Luther King Incident
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Processing Time
Turn & Talk
What are your initial
reactions? Feelings?
How might such incidents
be prevented?
What role can/do I play in
creating safe spaces for
students?

RPS Educational Impact 2022
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Expanding PBIS
We are:
•Expanding PBIS to consider issues
of racial disproportionality, equity,
and bias
•Learning what it means to create
culturally sustaining PBIS systems
•Asking what are the conditions in
which students learn and teachers
teach?
RPS Educational Impact 2022
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PBIS Expansion Over the Last 20 Years

33

11

4/5/22

Promising Outcomes from PBIS Pilot School 1
During the three-year
pilot, this middle
school decreased
their ODR gap
between Black and
White students from
3.95 to 0.43 and their
overall ODRs for all
student from 5,930 in
2015-2016 to 1,235
in 2018-2019.
Payno-Simmons 2021
RPS Educational Impact 2022
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National PBIS TA Center CR Tools
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Midwest & Plains Equity Center CRS Tools
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Educational Equity
…is when educational policies, practices, interactions,
and resources are representative of, constructed by, and
responsive to all people so that each individual has
access to, meaningfully participates in, and has positive
outcomes from high-quality learning experiences,
regardless of individual characteristics and group
memberships.
(Fraser, 2008; Great Lakes Equity Center, 2012)

RPS EducaEonal Impact 2022
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CENTERING EQUITY IN PBIS THROUGH
EQUITY-FOCUSED PROFESSIONAL LEARNING
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We start by agreeing on commitments for talking
about racial and other inequities
Stay engaged
Express/Speak your truth
Experience discomfort
Expect
& accept
non-closure
(Singleton
& Linton, 2006,
p. 18)

Why might these
commitments be important
in your equity work?

RPS Educational Impact 2022
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Big Ideas of School-wide PBIS
1.
2.
3.
4.
5.

Iden@fy & deﬁne behavior expecta@ons
Teach behavior expecta@ons
Monitor expected behavior
Acknowledge and encourage behavior expecta@ons
Establish con@nuum of responses to behaviors that
includes teaching/re-teaching
6. Use data for decision making

RPS Educational Impact 2022
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CORE CONSTRUCTS OF EQUITY

Access –
All students have
entrance into,
involvement with,
and full benefit of
quality learning
opportunities

Representation –
Having presence in
decision making
and in content
(Mulligan &
Kozleski, 2009).

Meaningful
participation –All
students have
agency and are
empowered to
contribute in
effectual ways
(Fraser, 1998).

(Paris, 2012).

High Outcomes–
Solutions benefit all
students towards selfdetermination and the
ability to act as
contributing citizens in
a democratic society
& global community
(Waitoller &
Kozleski,2013).

(Fraser, 2008; Great Lakes Equity Center, 2012)
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Centering Equity When IdenCfying &
Defining Behavior Expectations
Access
• Expectations are
culturally situated
and not based
solely on
dominant White
middle-class
norms as the
standard to which
all students are
held

Representation
• Stakeholders
representing
multiple and
diverse
perspectives play
a significant
role in
development of
behavior
expectations

Meaningful
Participation
• Schools value and
use input and
feedback from
stakeholders
representing
multiple and
diverse
perspectives

High Outcomes
• Behavior
expectations
reflect the
communities in
which the school
is situated and
that all students
are set up for
success across all
student identities

(Midwest and Plains Equity Assistance Center; Payno-Simmons, 2021)
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Centering Equity When Teaching Behavior Expectations
Access

Representation

• Expectations are
taught in ways that
acknowledge,
value and consider
different ways of
knowing and not
based solely on
dominant White
middle class values
and ideas.

• The delivery of
learning reflects
universal design,
asset language and
Instructional
materials reflect
students across
identity markers.
Adults teaching the
lessons reflect the
student
population

Meaningful
Participation

High Outcomes

• Students,
parents/caregivers,
community
members and staff
provide feedback
on what is working
and what is not
working and are a
part of teaching
the lessons.

• Students,
parents/caregivers
and staﬀ share that
the process is safe
and inclusive.
Schools ensure
that all students
are set up for
success across all
student iden11es.

(Midwest and Plains Equity Assistance Center; Payno-Simmons, 2021)
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Centering Equity When Monitoring, Acknowledging &
Encouraging Behavior Expectations
Access
• Acknowledge
appropriate
behaviors that
include students’
lived experiences
and intersecting
identities. White
norms are not the
standard for what
is appropriate and
what is not.

Representation
• Encourage
culturally situated
behaviors as
appropriate and
reflect inclusive
ways of
acknowledging and
responding to
behaviors across
different
situations,
interactions, and
experiences.

Meaningful
Participation
• Encourage
students to be
their authentic
selves and refrain
from viewing
culturally diverse
ways of being, as
bad or wrong.

High Outcomes
• Students across all
iden1ty markers
report that adults
propor1onately
provide assetbased feedback
and that they can
be their authen1c
selves.

(Midwest and Plains Equity Assistance Center; Payno-Simmons, 2021)
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Centering Equity When Establishing a
Continuum of Responses to Behaviors
Access

Representation

• Supports across
the tiers are
culturally
responsive. Schools
use instructional
asset practices to
address behavioral
concerns i.e.
universal design,
culturally
sustaining
practices, people
first language.

• Students, staff,
parents/caregivers
and community
members
collectively
determine
supports across the
tiers. Students
across identities
are proportionately
represented across
the tiers.

Meaningful
Par1cipa1on
• Schools use input
from students,
parents/caregivers
and staﬀ, on how
behavior concerns
are addressed
through the
con1nuum.

High Outcomes
• Students
from nondominant
identities are not
overrepresented in
Tier 3.
Disaggregated data
is used to ensure
students from nondominant
identities advance
Tier 3 to Tier 1 in a
timely manner.

(Midwest and Plains Equity Assistance Center; Payno-Simmons, 2021)
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Centering Equity When Using Data
for Decision Making
Access

Representation

Students,
parents/caregivers
& staﬀ use mul1ple
data sources to
understand system
inputs. Schools
focus on ﬁxing
systems and not the
student & families.

Students,
parents/caregivers
& staff representing
multiple and
diverse
perspectives review
& act on
disaggregated data
to ensure all
student groups are
experiencing high
outcomes.

Meaningful
Participation
The voices of the
students, staff &
families who have
historically been
excluded are
intentionally
centered in the
date review and
action planning
process.

High Outcomes
Students,
parents/caregivers
and staff across
identity markers
report that they are
included in the
decision made from
data use and action
planning in ways
that are inclusive
and meaningful.

(Midwest and Plains Equity Assistance Center; Payno-Simmons, 2021)
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Find Someone & Talk
What stands out to you in the crosswalk
between the Big Ideas of PBIS and the
components of educational equity?

RPS Educational Impact 2022
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Multiple and Diverse People and Perspectives

Centering equity in PBIS practices involves the intentional engagement of multiple and diverse
people, lived experiences and perspectives representative of the community in which the
school is situated so that the expectations are inclusive of multiple identities and not
exclusively reflect the White, middle class, non-disabled, heteronormative, Judeo-Christian,
mono-lingual English Speakers standards of practice
RPS Educational Impact 2022

48

16

4/5/22

Our First Call-to-AcCon PD Planning Opportunity
• Access the A Call-to-Action Plan
• Consider how you might use these professional learning activities/experiences in your
district and/or building PD Plans. For each learning experience, please respond to the
following prompts:
• Is there a need for this learning activity? What purpose will it serve?
• Is this a stand-alone PL experience or How might you embed this learning experience/activity in your
district or building PBIS PD Plans?
• Who is best positioned and qualified to lead this learning? What learning is needed to lead this
learning experience/activity?

This Photo by Unknown Author is licensed under CC BY-SA-NC
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Access

Representation Meaning Participation High Outcomes

Identify & define
behavior
expectations
Teach behavior
expectations
Monitor,
Acknowledge, and
encourage behavior
expectations
expected behavior
Establish continuum
of responses to
behaviors that
includes
teaching/reteaching

What does it look, sound, and
feel like when equity is present?

Use data for
decision making

RPS Educational Impact 2022
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Example of Mapping & OperaBonalizing Equity in Exemplary PracBces
Access

Identify & define
behavior
expectations

Representation

Meaning Participation

High Outcomes

Looks like: Diverse staff,
students, and
parents/caregivers, adm in and
com m unity m em ber coconstructing clearly w ritten
behavioral expectations

Teach behavior
expectations
Monitor,
Acknowledge,
and encourage
behavior
expectations
expected
behavior
Establish
continuum of
responses to
behaviors that
includes
teaching/reteaching

RPS Educational Impact 2022
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Use data for
decision making
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Example
Access

Identify & define
behavior
expectations

Representation

Meaning Participation

High Outcomes

Looks like: Diverse staff,
students, and
parents/caregivers, adm in and
com m unity m em ber coconstructing clearly w ritten
behavioral expectations
Feels Like: Students, staff,
fam ilies and the com m unity
m em bers across identity
m arkers feel validated and
included because their
custom s and norm s are
reflected in the coconstructed expectations

Teach behavior
expectations
Monitor,
Acknowledge,
and encourage
behavior
expectations
expected
behavior

RPS Educational Impact 2022
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Establish
continuum of
responses to
behaviors that
includes
teaching/reteaching
Use data for
decision making

Example Continued
Access

Identify & define
behavior
expectations

Representation

Meaning Participation

High Outcomes

Looks like: Diverse staff,
students, and
parents/caregivers, adm in and
com m unity m em ber coconstructing clearly w ritten
behavioral expectations
Feels Like: Students, staff,
fam ilies and the com m unity
m em bers across identity
m arkers feel validated and
included because their
custom s and norm s are
reflected in the coconstructed expectations
Sounds Like: Ideas from each
group are heard, respected
and leveraged. people taking
turns and listening to one
another ensuring equitable
airtim e. There is sincere
consideration of shared and
diverse ideas

Teach behavior
expectations

RPS Educational Impact 2022
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Monitor,

Acknowledge,
and encourage
behavior
expectations
expected
behavior
Establish
continuum of
responses to
behaviors that
includes
teaching/reteaching
Use data for
decision making

CROSS WALK

QUILT

Mapping &
Operationalizing
Educational Equity
in the PBIS Big
Ideas

In Your Group,
• Assign a facilitator, reporter, bmer and observer
• At your tables, crosswalk your assigned PBIS big idea
with your assigned equity construct. (5)
• Use your 11 by 11 post-it to collecbvely write what it
looks, sounds, and feels like. (5)
• Place your completed 11 by 11 post-it on the quilt
and quickly view what others have placed on the
quilt so far. (1)
• Large group debrief (5)
• Gallery walk at break

RPS Educational Impact 2022
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Time to Process
Turn & Talk
• Which practices do you have in
place?
• Where/what are your strengths?
• Where/what are the
opportunities to expand/work?
• What considerations are needed
to ensure that equity is centered
in your PBIS systems?

RPS Educational Impact 2022
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Our Second Call-to-AcCon PD Planning Opportunity
• Access the A Call-to-Action Plan
• Consider how you might use these professional learning activities/experiences in your
district and/or building PD Plans. For each learning experience, please respond to the
following prompts:
• Is there a need for this learning activity? What purpose will it serve?
• Is this a stand-alone PL experience or How might you embed this learning experience/activity in your
district or building PBIS PD Plans?
• Who is best positioned and qualified to lead this learning? What learning is needed to lead this
learning experience/activity?

RPS Educational Impact 2022
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During Dr. Paris’s Keynote in 2017, he discussed the gap between
changing demographics and practices that have not shifted to
reflect those changes.
• The Fall of 2014 marked the first time that students of color were the majority
• In 1970, 80% of students in America were White
• In 2017, more than 50% are students of color
• However, US policy and practices continue to be centered primarily on White
middle class monolingual, monocultural, patriarchal, ableist etc. norms of
achievement.
“Racial school integration has always been a one-way
assimilate into whiteness, spaces and knowledge – We
have to remember they were not busing White students
into Black schools and firing White teachers”
RPS Educational Impact 2022
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CONTNUE EXPLORING SOME TENETS OF A
CULTURALLY SUSTAINING SYSTEMS OF
SUPPORT FRAMEWORK

RPS Educational Impact 2022
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Subtractive Schooling is a
"When instructional
form of schooling that
methods privilege
systematically strips
cultural and language
historically marginalized
practices, knowledge,
students of their
and abilities of dominant
language, culture, and
groups, they become
academic wellbeing
barriers for students’
through the of
learning and
assimilation to the
participation, and tools
dominant culture
for assimilation to
(Valenzuela 1999).
dominant school
cultures (Waitoller &
Thorius, 2015 )”.
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Dr. Gloria Ladson-Billings
Transcript:
M ARK LARSO N: W hen you look at the state of educaWon, today, w hat w orries you m ost? DR. G LO RIA LADSO N-BILLING S: I guess I’m m ost
concerned about our inability to see the sheer brilliance of this generaWon. This is the sm artest, m ost creaWve, m ost inno vaWve kids the w orld
has ever seen, and w e don’t recognize it. W hat they do w ith technology, w hat they do w ith the English language, the w ay in w hich they
envision things. It blow s m e aw ay. It absolutely blow s m e aw ay. They are pushing against the boundaries of know ledge in w ays that I don’t
think my generaWon did. M y generaWon w as out there in the streets, but w e w ere trying to get at w hat is. “Let m e in that school. Let m e
have that job.” This generaWon is, “Let m e show you a job I’m m aking. Let m e show you a form of m usic and dance and self-presentaWon
that’s never been seen before. W atch this.” I’m afraid w e’re m issing all of that because w e w ant to push them back into a very conservaWve
constrained vision of w hat it m eans to be learning, w hat it m eans to be creaWve, w hat it m eans to be arWsWc. M ARK LARSO N: it has to be the
m ost pow erful and striking and m oving response that ever received it just really hit m e.

AmericanStoriesContinuum.com
RPS Educational Impact 2022
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What
are they
saying?

Let’s reflect on the words of
Dr. Ladson-Billings & Dr. Paris

What
does it
mean?
What
does it
mean
for your
work?

RPS Educational Impact 2022
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Base curriculum, teaching, and learning on
the cultural-linguistic realities of students,
and view those realities as assets.

Culturally
Sustaining
Practices

Preserve and encourage linguistic, literate,
and cultural pluralism by sustaining in-group
cultural practices and cross-group cultural
practices.
Reflect and support communities’ language
and cultural practices in ways both traditional
and evolving.
RPS Educational Impact 2022
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Job Embedded EquityFocused Professional
Development

Implement Cultural
Sustaining Practices
in School Systems

Critical
Examination of Self

CreaFng
Culturally
Sustaining
Systems of
Support
Framework

Examination &
Interrogation of
Systems

Critical Actions
Toward Equitable
Systems of Support

Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |
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Identity
Positionality

Critical
Examination
of Self

Implicit Racial
Bias
Power &
Privilege
Deficit Thinking

Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |
RPS Educational Impact 2022
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Developing Critical Awareness through
Professional Learning
Listen, Reflect & Discuss
•Listen to Dr. Radd’s talk on critical consciousness
•Take notes on new learning and/or connections
you make
•Brief Discussion
RPS Educational Impact 2022
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Critical Consciousness

Is an active and persistent curiosity
and awareness(Freire, 2000).

A willingness to examine beliefs,
pracaces, assumpaons, and norms
to detect how power and privilege
operate to contribute to inequality
and oppression (Freire, 2000).

(Freire, 2000; Horton, 1988; Radd & Macey, 2013; Radd & Kramer, 2016)
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Critical Self Awareness
(Goodman 2015), &
Self Examination
(Mitchell 2015)

Recognizing Implicit
Bias (Goodman
2015),

Possessing a Critical
Consciousness

Possessing a CriGcal
Consciousness
Involves

Understanding
Power (Johnson
2001) & Privilege
(Major 2002)

Radd and Kramer 2013
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Identity Work is an Important Part of Engaging In
Self-awareness and Self-examination

Personal
Identity

Positionality are
the multiple
unique
experiences that
situate us
(Takacs, 2003, p.
33)

Social
Identities
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Equity-Oriented Journaling as a
Strategy for Critical Self-Reflection
(Great Lakes Equity Center, 2015)

General Critical Reflection Questions
• What are my multiple cultural identities and how do they inform
and/or effect my practice?
• How do I create a physically, intellectually, socio-emotionally, and
culturally safe and inclusive learning community?
• How will I acquire accurate information about the cultural histories
and community practices of my students? (Paris & Alim, 2014)
RPS Educational Impact 2022
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Equity-Oriented Journaling as a Strategy for Critical
Self-Reflection for Classroom Teachers
(Great Lakes Equity Center, 2015)
Cribcal Reﬂecbon Quesbons for Before and Aker Lesson Delivery

•
•
•
•
•
•
•
•
•
•

Before: In what ways do I demonstrate in this lesson an affirming attitude for all students?
After: In what ways did I demonstrate in this lesson an affirming attitude for all students?
Before: In what ways do I understand my own cultural identity, and its implications in my practice?
After: In what ways did I demonstrate an understanding of my own cultural identity, and its implications in my
practice?
Before: How do I develop constructive ways of centering my students' lived experiences and sustaining their
community practices? (Paris & Alim, 2014)
After: How effectively did I center the lived experiences and sustained my students' community practices (Paris & Alim,
2014 )?
Before: How do I demonstrate appreciation of the multiple and diverse perspectives in my classroom?
After: How effectively did I demonstrate my appreciation of the multiple and diverse perspectives in my classroom?
Before: How do I demonstrate my commitment to getting to know my students authentically?
After: How well did I demonstrate my commitment to getting to know my students authentically?
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Exploring Privilege Across Identities
• Individually, read “How Privileged am “I
and make mental notes.

Group 1: Read White – Create List for White Students

• In Your Groups
• Assign roles.
• Individually read and discuss the
privilege list assigned to your group.
• As a group, generate a privilege list
related to PK-12 settings for the
student group assigned to your team
by listing ways students may
experience systems of advantages or
rights that are available to them solely
on the basis of their social identities.

Group 2: Read Male – Create List for Male Students
Group 3: Read Cisgender– Create List for Cisgender
Students
Group 4: Read Able-bodied – Create List for Abledbodied Students
Group 5: Read Middle to Upper Class – Create List for
Middle to Upper Class Students
Group 6: Read Christian– Create List for Christian
Students
Group 7: Read Heterosexual – Create List for
Heterosexual Students
Adapted from the Midwest & Plains Equity Center
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• Critical friendship is a critical part of
this work!
• Rather than calling our colleagues out,
we have to call them in.
• How do we do that?

This Photo by Unknown Author is licensed under CC BY-NC-ND
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Challenging the Status Quo
Status Quo Statements
• Education is not valued in all homes.
• Everyone has power and privilege.
• With hard work, anyone can be successful in
our society.
• America is a white, middle-class society and
children need to learn those rules in order to
be successful.
• We all have access to the same resources.
• The status quo cannot be changed.
• Most young people today do not respect
authority figures.
• The needs of larger society are more
important than the needs of the individual.
• The purpose of schooling is to prepare youth
to be good citizens.
• I am only responsible for myself.

In Groups of 4
• Choose a statement and write/type your group’s
statement on your group’s oversized post-it note
• Read the provided statement as a team
• Discuss the statement in the form of questions ONLY
• Capture questions generated by group members on
your group’s group’s oversized post-it note

What insights do you have about this
activity?
How is ques1oning important for cri1cal consciousness?
Be ready to share
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Our Third Call-to-Action PD Planning Opportunity
• Access the A Call-to-Action Plan
• Consider how you might use these professional learning activities/experiences in your
district and/or building PD Plans. For each learning experience, please respond to the
following prompts:
• Is there a need for this learning activity? What purpose will it serve?
• Is this a stand-alone PL experience or How might you embed this learning experience/activity in your
district or building PBIS PD Plans?
• Who is best positioned and qualified to lead this learning? What learning is needed to lead this
learning experience/activity?

RPS Educational Impact 2022
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What are the systemic InequiGes?

Examination
and
Interrogation
of Systems

What is it about our people, practices
and policies that is contributing to the
inequities in our system?
How is implicit & explicit racial bias
contribuGng to the systemic inequiGes?
How is power and privilege
maintaining inequitable experiences for
marginalized students?
Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |

4/5/22 | 75
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Engage in Equity-Oriented Strategic
Planning & Policy Review
Center Equity in PBIS Systems &
Conbnuous Improvement

Implement
Culturally
Sustaining
PracAces &
Policies in
School
Systems

Involve Multiple & Diverse Stakeholders
in Systems Implementation & DecisionMaking
Hiring Practices & Resources Allocation
Supportive of Equity Work
Implement Cultural Sustaining
Curriculum, Resources & Instruction
Model based on Riddle 2014, Payno-Simmons 2017, Payno-Simmons 2021 |
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Our Fourth Call-to-AcCon PD Planning Opportunity
• Access the A Call-to-Action Plan
• Consider how you might use these professional learning activities/experiences in your
district and/or building PD Plans. For each learning experience, please respond to the
following prompts:
• Is there a need for this learning activity? What purpose will it serve?
• Is this a stand-alone PL experience or How might you embed this learning experience/activity in your
district or building PBIS PD Plans?
• Who is best positioned and qualified to lead this learning? What learning is needed to lead this
learning experience/activity?
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Email dr.ruth@rpsimpact.com
Website www.rpsimpact.com
@RPSEdImpact
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Mark your calendar now
for the 2022 National PBIS Leadership Forum!
This two-day forum is designed to support school,
state, regional, and local educational leaders,
together with community and family partners, to
increase the effectiveness of school
environments through PBIS. Sessions and topicspecific strands will provide guidance and tools
for strengthening prevention-based systems that
support the social, emotional, and behavioral
needs of students to ensure engagement in
learning.

Registration opens May 10th.
The National PBIS Leadership Forum is a technical assistance activity of the Center on PBIS
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