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•

Description of problem and context at Manchester School District that led to
the TA work. Including description of EBD programs.

•

The external consultant function, EBD Assessment and initial results from
convening

•

Year long technical assistance
and outcomes

•

Today…

•

Discussion/questions
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No framework in place results in...
Inefficient systems

Too many initiatives

Inconsistent
support for
students
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Requests for more restrictive placement would have clearly identified
entrance criteria that flows through the Tier 1 - Tier 3 systems to ensure
that ALL students have had access to evidence-based positive
interventions in the least restrictive environment.
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District seeking support for:

Lack of
behavioral
framework in
schools

Over
identification of
students in
Special
Education

Frequent
requests for
more restrictive
placement
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The Reality- we have a long way to go
Percentage distribution of students 6 to 21 years old served under Individuals with Disabilities
Education Act (IDEA), Part B, by educational environment and type of disability: Fall 2018
Type of
disability

Regular school, time inside
general class
Less than
40 %

40–79%

80+ %

Separate school
for students with
disabilities

Separate
residential
facility

Correctional
Facility

Autism

33.2

18.5

40.0

6.8

0.3

0

IDD

48.5

27.5

17.3

5.4

0.3

0

Emotional
Disturbance

17.2

17.4

49.6

12.1

1.1

1.1

NCES, 2021

How do we attain full inclusion for all students
in general education classrooms?
Let’s talk about what we don’t like to talk about:
“Essentially, the “No Child Left Behind” statute requires that all students

participate in standardized tests to rate and rank a school’s performance. As
this assessment procedure was nationally enforced, teachers who instructed
struggling students with various cognitive challenges frequently had low test
score averages, while teachers who instructed average or honors students
had higher scores. Subsequently, many schools began placing a greater
number of struggling students in self-contained classrooms to ensure that
specific class test-score averages remained high.”

Public School Review, 2020 https://www.publicschoolreview.com/blog/understanding-self-containedclassrooms-in-public-schools

Self-Contained Programs in an Urban School
District of approximately 13,000 students
✘

✘

✘

Elementary
- 2 classrooms (K-2 & 3-5) with 1 Teacher & 2 paraprofessionals in each classroom
- Behavioral Health Counselor shared
Middle
- 1 room operating like a resource room with "leveled" support as needed
- Students attend regular education classes with support
- Students with intense needs remain in the resource room & receive instruction there
High School
- Same operating model as middle school
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The External Consultant Role
✘

Tell us what you think?
- What are the features of high-quality
external consultation?
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What is Consulting (aka Coaching)?
✘ An extension of training
✘ Based on collaborative efforts to develop self-reflection and self sufficiency
✘ Never ends but fades over time with a continuum of support tied to data related to use of skills
(e.g., fidelity data)

✘ Describes behaviors that support performance feedback, behavior change, and use of trained
skills in every day settings

✘ Is driven by data that document areas of focus (accuracy, fluency, generalization, or adaptation)
and support needed (high, moderate, low)

✘ Is a collaborative effort between the individual providing the coaching and the recipient of
coaching

✘
✘
✘
✘

Is comprised of a set of behaviors - not a title or position
Is continuously evaluated for effectiveness and efficiency
Is supported by coaching of coaching (e.g., from systems coaching perspectives)
Can be focused on an individual or a group (e.g., implementation team, problem solving team,
cadre of individuals providing coaching)

Blase, Fixsen, Sims, & Ward, 2015
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JoAnne and Marcel
✘
✘

✘
✘

Complimentary skills
Met with every program team- structured
conversations to identify the structural,
programmatic, and human dimensions of the
challenge
Matched a research-based tool to the problem
Facilitated the use of the tool and planning for
change

Evaluation Tool
Participatory Evaluation & Expert Review for Classrooms
Serving Students with EBD
(PEER-EBD; © 2015)
Bridget Walker & Doug Cheney in 2007
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Elements of Effective Programs

(Walker & Cheney, 2015)

Systems &
Philosophy

Structure

Statement of
Mission &
Philosophical
Framework

Balanced Behavior
Management

Ongoing
Professional
Development
Meaningful Family
Involvement
Clear Referral &

Effective Crisis
Prevention and
Intervention

Climate &
Group Process
Group Meetings
and Prosocial Skills
Instruction
Rules, Rituals,
Routines (structure)

Individual
Programming:
Builds Academic and
Behavioral Competence
Meaningful Overall
Assessment (including
transition)
Academic
Accommodations &
Modifications

Schedule/High
Level of
Engagement

Effective
Instructional Style
& Strategies

Useful and Effective
FBA & BIP

Data-based
Decision Making

Positive Responses
to Feelings and

Culturally Relevant
Supports and

Wraparound Supports
as appropriate

THE PARTICIPATORY PROGRAM EVALUATION
PROCESS

“Once the
system forms,
capacities can
keep
developing.”
(Wheatley, 1999)
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Individual Rating September 17, 2019
Individuals rate the program using PEER-EBD Practices

Steps
of the
PEEREBD
Process

Team Meeting Full Program and Rating
September 17, 2019
Share individual scores and establish
consensus ratings

Share experiences, perspectives, needs &
build + interdependence

External Review/Observations/RecommendationsOctober 2019
Visits classes, document review, and
interviews to develop ratings

Charts team & reviewer data and develops
recommendations

Team Action Planning/Implementation/Repeat
Reflect on Reviewers input & develops annual
action plan

Implement plan and repeat PEER-EBD
process annually
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Team consensus- primary themes
Collaboration
with qualified
community
partners,
families

Develop program
target population,
entrance and exit
criteria

Training and materials
for staff in evidencebased practices

Guidelines that support a
positive classroom culture

Articulate
staff roles,
match staff to
requirements

Interview Themes
Collaboration

Consistency

• Include program staff in placement decision-making process
• Create district-wide written policies ad protocols for entrance and exit

• Each program and classroom tends to operate in isolation of a system
• There are sharp differences in philosophy and approaches between the staff and
administrators and among the staff in each building

• Consensus that most students can and should be included in typical settings
• There is consensus to eliminate seclusion rooms and the use of restraints and replace with
Students Skill
training for staff in research-based safety protocols and de-escalation techniques
Development

Interview Themes, continued
Programming

Staff
Development and
Support

•Lack of academic instruction in the programs
•Inconsistent social/emotional skills instruction in the programs
•Inconsistent linkages with typical school settings
•Little evidence of use of positive behavior supports or implementation of behavior support plans

•Most staff were assigned to work in the EBD programs; several clearly did not want to work in the program
•There is a need for more staff training and technical assistance in research-based, proactive, and positive interventions.
•Staff need more planning and team time

•Create a district-wide plan, guidelines, policies, procedures and staff development plan
•Implement Multi-Tiered Systems of Support for Behavioral Health and Wellness (MTSS-B) in every school so that all
students can be retained in their community school
•Systematically collaborate with community providers (mental health, behavioral health, crisis response) and families to
Systems Support
provide whole-child services and supports

Strengths
✘

Dedicated people who cared about and work hard
for the students.

✘

Uneven but some dedicated administrators who
had strong philosophies in support of students
with all types of needs.

✘

Staff and leadership that was somewhat open to
outside evaluation and recommendations.

Primary Findings and
Recommendations- January, 2020
1. Students are referred to the self-contained
programs without adequate documentation or
rationale.
2. Seclusion and restraint practices should be
eliminated.
3. The self-contained programs should be more
structured, organized, and focused on social/emotional
and academic learning.
4. The long-term plan should be to build the capacity
of each school in the district to include all students.
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Final Recommendations- June 2021
✘

Recommended staffing levels and expertise for Tier 3
emotional and behavioral programming in each school.

✘

Pursue and implement MTSS for Behavioral health
across all schools.

✘

Implement a research-based social emotional learning
curriculum in each school.

✘

Implement trauma-informed practices in each school.

✘

Implement a rigorous and data-based review process for
entering segregated programs.

Big Ideas from Self-assessments and Team
Consensus
Systems &
Philosophy
There is need
for a cohesive
definition of
mission and
vision, staff
need
additional
training, and
staff need a
support

Structure
Generally, all
parties
seemed to be
confident in
their
classroom
structures,
with a few
improvements
needed on an
individual

Climate & Group
Process
There is a clear need
and desire for
standardization and
training on crisis
intervention and
procedures within the
classroom and school
that are universal best
practices. Training will
need to occur so that
all schools and

Individual
Programming
:
Staff
and
administrators
want to be more
involved,
informed and
participate more
strategically in
the continuum
of services
offered. They
are looking for
direction from
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What has happened since…
✘

✘

✘

Elementary School
- Eliminated the seclusion room
- Moved the program to the top floor; however, segregation continues
Middle School
-

Continued inclusion in regular education classrooms as much as possible

-

Staff turnover

High School
-

Continued inclusion in regular education classrooms as much as possible

-

Embraced protocols for seeking additional services and academic support
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Stacy Champey, MTSS Coach
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Developing a Blueprint
Positive Behavior Supports is the Foundation
●
●
●
●
●
●
●
●

Schoolwide Positive Expectations & Supports
Social-Emotional Learning
Equity-Based Practices
Schoolwide Mental Health Prevention & Promotion
Family & Community Engagement
Staff Support & Wellness
Referral Pathway for Targeted & Intense Interventions
Targeted Professional Learning
○ Trauma
○ Cultural Competence
○ Schoolwide Mental Health
○ Relationships
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Pilot Site Data

Office Referral Data 2021-2022
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In Summary...
Challenges

Next Steps
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Thoughts?

