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Efficiently Monitoring Moderately
Complex Behavior Plans
Fidelity and Outcome Data at Tier 3
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 Tier 3: Tier within a tier
 Flowchart to guide progress monitoring at tier 3

Session
Objectives

 Methods to monitor implementation fidelity
 Methods to monitor student impact
 Electronic data systems
 Building strong systems
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Tier 3
Tier Within a Tier

Positive Behavioral
Interventions and
Supports

In PBIS, when the more you layer supports (practices),
the more you layer your systems and data.
Individualized supports = individualized data.

Tier 3 Interventions Vary Widely!
Individualized or
intensive supports that
are function-based and
student-centered

Wraparound

Comprehensive FBA/BIP

Brief FBA/BIP
Individualized
“tweaks” to Tier 2

Practices are doable,
durable & available
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What single factor is most related to
high sustainability of SWPBIS?
Research on
Sustainability of
SWPBIS

The frequency with which DATA are
presented to all school staff

McIntosh, Kim, Mercer, Strickland-Cohen, & Horner, R. H. (2015).
Variables associated with enhanced sustainability of school-wide positive behavioral interventions and supports.

Progress Monitoring at
Tier 3

Accurate

Timely

Types of Data

Practical
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Team Initiated
Problem Solving
(TIPS)

Behavior Plan
Implementation Fidelity Measure(s)

Flowchart

Student Outcome Measure(s)
Action Plan
Decision Routines

Conley, K. M., Everett, S. R., & Pinkelman, S. E. (2019). Strengthening Progress Monitoring Procedures for Individual
Student Behavior Support. Beyond Behavior, 28(3), 124-133. doi:10.1177/1074295619852333

BSP Progress
Monitoring
Review Checklist
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 Individual implementer’s needs and preferences
 Competing tasks/roles
 Need for coaching/mentoring/reminders

Efficiency
Considerations for
Progress
Monitoring

 Preference for data collection method and schedule

 Team cycles (meeting schedule, decision rules, goals)
 Student/Family needs
 Variability and intensity of problem behavior
 Complexity of the plan
 Sensitivity to changes or variation in implementation

Monitoring
Implementation Fidelity
What did we do as adults?

Plan
Why monitor
adult
implementation?

?

Result

Behavior change in a student doesn’t
happen because we write it in a plan, it
happens because we first change our
behavior. The miracle isn’t in the document,
it is in the professionals that carry out the
plan with fidelity.
~Patrick Mulick
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 Coach observation
 Video recording (self or coach review)

Ways to collect
implementation
data

 Coach interview
 Team agreement (with discussion)
 Self-report (public or anonymous)
 Paper/pen
 Electronic survey
 Aggregate across implementers
 Disaggregate by implementer, period, specific
components

Comprehensive
Checks

Priority
Component
Checks
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General
Summary
Checks

Monitoring Student
Impact
Did what we do help the student?

Individualized Point
Card with Break
Routine
Minutes out of
Instruction
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Task Analysis
Monitoring
Form

Behavior Card
Implementer Checklist
On‐Task Self‐
Monitoring

Electronic
Data Systems
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 Accessibility of data and documents as needed
 Collaboration across plan stakeholders
 Equity across all students who receive Tier 3 supports
 System improvements and PD for personnel

Individual
School‐Wide
information System
I‐SWIS

The BIP‐IT
Free monitoring tool
from PBIS Missouri

https://pbismissouri.org/wp-content/uploads/2019/04/BIP-IT.zip
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Google Forms

 Flexibility of access to those who need it
 Confidentiality of data from those who don’t need it
 Flexible options to accommodate wide range
individual student monitoring needs

Choosing a Data
System

 Monitors both implementation fidelity and student
outcome data

 Standard options to allow for school-wide (system)
monitoring of basic indicators

Consider whether separate data systems are needed for
basic plans vs. complex plans

Building Systems
How do we “do” Tier 3 at our school?
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Team‐Initiated
Problem Solving
(TIPS) Model

https://www.pbis.org/training/tips

Hypothetical
Program
Handbook

Link to Sample Program Handbook: http://bit.ly/3crCma0

Activities and
Discussions
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KATIE CONLEY
 kconley1@uoregon.edu
 linkedin.com/in/katie-conley-1a2a7189

Contact Us

SUSANNAH EVERETT
 susannah.everett@uconn.edu
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Conley et al.

Figure 1. Flowchart for strengthening progress monitoring for students receiving individualized behavioral supports.

student outcomes (Noell, Gresham, & Gansle, 2002;
Pinkelman & Horner, 2017) but is also necessary for evaluation of the validity of intervention results (Shadish, Cook, &
Campbell, 2002). Thus, measuring fidelity becomes as
important as measuring student outcomes (Detrich, 2014;
Fixsen, Naoom, Blase, Friedman, & Wallace, 2005; McIntosh
& Av-Gay, 2007). Teams must determine how they will measure the extent to which the BSP strategies are implemented
as planned within daily routines.
To develop a fidelity measure, teams must first identify,
prioritize, and carefully define critical plan components,
based on knowledge of the student and the context. Although

all BSP components might be beneficial, teams should
emphasize monitoring parts of the plan that are most likely
to impact student behavior. There are multiple aspects of
fidelity that can be measured. They include content (what),
quantity (how much), quality (how well), and conveyance
(how, when, by whom; Weiss, Bloom, & Brock, 2014).
Teams can start with the simplest indicator, one that is easy
to measure and likely to indicate overall plan fidelity. An
example of such an indicator is a checklist indicating that
three critical prompting and consequence-based procedures
were implemented on a given treatment day. Over time,
teams can adapt or enhance the fidelity measure to improve
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Beyond Behavior 00(0)
Progress Monitoring Individual Student Behavioral Supports
Review Checklist
Student:
Team Members: (name and email address)
1. Behavior Support Plans are:
o Team-Based: representative of student, family, school, classroom, behavioral expertise, other relevant expertise
o Technically Sound: aligns with behavioral principles and research or evidence-based practices
○ Aligns to primary function of behavior
○ Includes operationally defined problem, desired, and replacement behaviors
○ Includes proactive strategies (prevent, teach, reinforce)
o Contextually Appropriate: team members agree that plan is realistic and socially acceptable given current behaviors, existing routines, and
available resources
2. Fidelity Measure(s) is(are):
o Operationally defined
o Including quantitative (rating scale, counts, percentage) and qualitative (anecdotal) data collection methods
o Identifying specific, measurable, and realistic short-/long-term goals, targets, and timelines
3. Outcome Measure(s) is(are):
o Operationally defined
o Including quantitative (rating scale, counts, percentage) and qualitative (anecdotal) data collection methods
o Identifying specific, measurable, and realistic short-/long-term goals, targets, and timelines based on estimates of present levels of performance
(PLOP)
4. Action Plan:
o Fidelity and outcome measures that together provide details that are sensitive to changes (progress and error patterns) in plan implementation
and student behavior
o Authority to ensure that the resources needed (e.g., staff, time, changes, materials) will be available
o Primary and back-up plans to address most common barriers to implementation, data collection, and regular meeting attendance
o Agreement across team members and implementing staff members to the action plan, including data collection procedures.
o Agreement across team members to the decision routines including the meeting schedule, data review procedures, communication schedule, and
decision guidelines

Figure 2. Review checklist for progress monitoring individual student behavioral supports.

its acceptability to implementers, sensitivity to change, and
utility for support team review (e.g., rating scale vs. a
checklist).
The perspective of fidelity is also important to consider.
Direct observation of plan implementation by an impartial
observer is considered the gold standard. However, it may
only be feasible for implementers to self-monitor their
fidelity using a checklist or rating scale (Gresham, 2014). A
team leader may instead choose to meet with implementers
and come to consensus on the level of fidelity. Permanent
products may also be used as indicators of fidelity (e.g.,
forms completed, visual prompts available, lesson notes).
Although there is mixed evidence on the reliability and
accuracy of self-reported fidelity, school climate and
resources (e.g., time, staff willingness to be observed) may
impact a team’s ability to incorporate direct observation
measures or even interview and discussion–based measures. Self-report may be a more feasible and socially
acceptable measure, at least to start with (Mouzakitis,
Codding, & Tryon, 2015; Plavnick, Ferreri, & Maupin,
2010). If using self-report, the measure should include a

quantitative measurement, such as yes/no checklists or a
rating scale (e.g., 0–4) for each strategy/component of the
strategy and space for anecdotal information (e.g., success,
barriers, suggestions, specific adaptations, and rationale).
The team will identify a goal (i.e., a minimum threshold)
and timeline for meeting that goal, so that implementers and
the team are able to make adjustments to best meet the goal
or to change the goal if it becomes clear that barriers need
to be addressed.
When completing this first step, it will be helpful for
teams to consider the following questions:
1.

2.

What are the critical BSP components most likely to
impact student behavior? Select the smallest number of BSP components that are embedded in daily
routines and that indicate broad fidelity to the overall plan.
How will staff measure fidelity of these components? Checklists and brief Likert-type scales
are the most common self-monitoring methods
for fidelity. However, choose a method that
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Table 1. Resources for Individualized Student Behavioral Supports.
Resource
Basic FBA to BIP

Intensive interventions

IRIS Center resources

PBIS Tier 3 supports

Prevent, teach, reinforce

TATE
I-SWIS

Description

URL

Online training modules and templates through Portland
State University prepare school staff to conduct FBAs
and develop BIPs for students with low-intensity, routinespecific problem behaviors (free access).
Website for the National Center on Intensive Intervention
provides practical strategies, sample forms, and online
professional development related to intensive academic
and behavioral supports (free access).
Training modules and stand-alone resources related to
behavioral and educational outcomes for students,
especially those with disabilities birth through 21 years of
age (free access).
Website for the National Technical Assistance Center on
PBIS. Overview and advanced organizer to introduce the
core features and procedures related to Tier 3 supports
within the PBIS framework. Links to related resources
provided.
The book Prevent, Teach, Reinforce: The School-Based Model of
Individualized Positive Behavior Support (2nd ed.) describes a
five-step model for organizing individual student behavioral
supports.
The FBA and BIP TATE provides a comprehensive measure
of the FBA and behavior plan components based on
current best practices.
The I-SWIS is a comprehensive progress monitoring system
designed to support in organizing Tier 3 students supports
and monitoring both fidelity and student outcomes.

http://basicfba.gseweb.org/

https://intensiveintervention.org/
intervention-resources/behavior-strategiessupport-intensifying-interventions
https://iris.peabody.vanderbilt.edu/resources/

https://www.pbis.org/school/tier-3-supports

Book for purchase

http://www.midwestpbis.org/
Online data system by subscription

Note. FBA = functional behavior assessment; PBIS = positive behavioral interventions and supports; TATE = Technical Adequacy Tool for Evaluation;
I-SWIS = Individual School-Wide Information System; BIP = behavior intervention plan.

3.

4.

5.

implementers are able to easily incorporate into current routines.
What level of fidelity is considered acceptable and
when should this goal be met? Although there is no
common agreement on acceptable levels of fidelity,
consider what is reasonable in the first 2 weeks
(e.g., 70%) and increase incrementally until maximum benefit is achieved for the student.
How will staff communicate barriers to implementation and other anecdotal information? Build in
procedures (e.g., space for notes) for all staff to
communicate concerns or events that impacted
fidelity or questions that the team should address.
Are fidelity goals and timelines specific, measurable, and realistic?

Allison’s team discussed each BSP component, and
members agreed that the fourth-grade teacher, classroom
aide, and special education teacher would each use a
checklist that outlines the critical prevention, teaching, and
reinforcement components of Allison’s BSP to assess fidelity
(6 components total). Some team members wanted to assess
each of the 10 components separately to identify which

components were most critical, but the fourth-grade teacher
and classroom aide were concerned that this was not realistic given their other responsibilities during math period.
The checklist lists the six critical components of Allison’s
BSP in one column, and in another column, staff mark a
“yes” if that BSP component was implemented, a “no” if it
was not implemented, and “N/A” if there was no opportunity to implement the component (e.g., response to problem
behavior if problem behavior did not occur). From this, a
percentage was calculated by dividing the number of components scored as “yes” by the total number of components
possible and multiplying by 100. On the checklist, there was
also a place for staff to write any additional information
that might be relevant to Allison’s behavior for that day. The
team agreed that each of them would use the checklist to
self-monitor their implementation daily and that another
team member would use the checklist to directly observe
other team members’ implementation weekly.
Allison’s team identified two initial fidelity goals. The
first fidelity goal was that each individual would implement
the plan with 80% fidelity per day for two consecutive
weeks. The second fidelity goal was for staff to implement
her BSP at 90% or higher per day for two consecutive
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SAMPLE
School-Wide Positive Behavioral Interventions & Supports (PBIS)
Individualized Tier 3 System of Supports
Last updated by Katie Conley (January 2020)
Overview of Tier 3 PBIS
Within PBIS, Tier 3 or individualized systems of support refers to the procedures, interventions, and resources
that are reserved for the 3%-5% of students who are at high risk for school failure due to chronic challenging
behaviors (internalizing or externalizing) that interfere with learning or social interactions with peers and adults.
Students who receive Tier 3 supports have demonstrated a clear need for supports that are either more intensive
and/or more personalized than the majority (95%) of peers. Tier 3 supports address the student as a whole
person and are fit to the specific context (where, when, with whom) and function (why) of the challenging
behavior(s).
Tier 3 System of Support Objectives
1. To efficiently identify students with the highest level of support needs due to internalizing and/or
externalizing behaviors that interfere with learning or social interactions.
2. To collaboratively plan, implement, and monitor individualized or intensive supports that match the
context and function of the student’s needs and address the students as a whole (person-centered,
wraparound).
3. To monitor the systems and practices delivered across all students who receive Tier 3 supports and
fidelity of personnel to best practices of PBIS and Tier 3 supports.
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Overview of Support Practices and Data by PBIS Tier
Practices

Student Outcome Data

Fidelity Data
•
•
•
•

Tiered Fidelity Inventory
Staff Surveys/Interview
Student Surveys/Interviews
Family Surveys/Interview

•
•
•

Attendance
Office Discipline Referrals
Office/Nurse visits

•

Classroom Management SelfAssessment
Coach/Admin Observations
Student Surveys/Interviews

•
•
•
•

Attendance
Behavior Incident Reports
Informal Notes
Report Cards

Intervention Checklists/Surveys
Implementer Surveys/Interviews
Student Participant Surveys/
Interviews

Standardized InterventionSpecific (e.g., point card,
participation)

School-Wide

All students receive explicit instruction on
school-wide expectations, access to school
acknowledgement, and consistent correction
to challenging behaviors.

Classroom

Each classroom teacher will use evidencebased classroom management procedures
that align with the school-wide systems

Targeted

Students who receive Tier 2 interventions will
be provided with high-quality low-cost
interventions that elevate instruction,
acknowledgement, and performance
feedback related to social behavior

Basic BSP

Students will receive a basic behavior support
plan built on a simplified assessment and
monitored by at least one person with
behavioral expertise and one teacher with
input from family and others

BSP-Specific Components
Individualized
BSP-Specific
(e.g., component checklist, selfrating, survey/interview,
observations)

Individualized BSP-Specific (e.g.,
rates of target behavior,
individualized daily progress
report, intensity scale)

Comprehensive
BSP

Students will receive a comprehensive
behavior support plan built on a FBA/FA and
monitored by at least one behavior specialist,
two personnel and one family/community
representative with input from others

BSP-Specific Components
(e.g., component checklist, selfrating, survey/interview,
observations)

Individualized BSP-Specific (e.g.,
rates of target behavior,
individualized daily progress
report, intensity scale)

Wrap-Around

Students will receive comprehensive supports
across life domains that are built and
monitored by at least personnel, one family
member, and one specialist with input from
all other applicable stakeholders

Individualized Wrap-Around Plan
Components (e.g., service notes,
component checklist(s), surveys,
interviews, observations, video)

Individualized Data Across Life
Domains (e.g., BSP data, report
cards, interviews, home reports,
mental health screeners)

•
•

•
•
•

PBIS Teams
The PBISApps Demo School uses a “working smarter” approach to teaming so that initiatives are aligned and
efforts are both efficient and equitable across personnel. Team membership is based on providing a broad range
of perspectives will maximize team member time and school resources. The following teams are directly
responsible to implement one or more component of the PBIS framework and share information with all
personnel and specific teams as appropriate.

Tier 1 PBIS System Team.
The Tier 1 PBIS team monitors the universal systems and practices across the school to ensure that all students
and staff have access to high-quality classroom management practices. This team also completes quarterly
universal screeners (October, February, April) and shares relevant data with all staff and specific teams as
appropriate.
Minimum team composition (TFI 1.1) will include (a) a coordinator, (b) at least one individual who can provide
applied behavioral expertise, (c) an administrator with authority to allocate resources, (d) at least one family
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member, (e) at least one student representative, (f) at least one individual with coaching expertise, at least two
individuals knowledgeable about school operations across grades/programs.
Operating procedures (TFI 1.2) will include regular meeting attendance, adherence to the meeting format and
agenda, maintaining minutes, clearly defined roles and responsibilities, and a current action plan that is
reviewed at least quarterly and updated at least annually.
The Tier 1 PBIS team meets on the 2nd Tuesday of the month.
2019-20 Team Facilitator is: __________________.

Tier 2 PBIS System Team.
The Tier 2 PBIS team monitors the targeted and group-based systems and interventions across the school to
identify students at moderate risk of academic or social failure. The Tier 2 team conducts a brief functional
behavior assessment (FBA) and efficiently matches the student to the best available (e.g., simple, cost-effective,
unobtrusive, highly standardized) Tier 2 intervention. All Tier 2 interventions meet the following criteria: (a)
efficient for large groups of students, (b) demonstrated effectiveness in research, (c) documented critical
features or instructions for delivery, (d) increased access to social skills instruction or performance feedback, (e)
increased access to reinforcers that match the function of problem behavior. This team monitors individual
interventions and overall student success and shares relevant data with staff and specific teams as appropriate,
especially during student transition between tiers of support.
Minimum team composition (TFI 2.1) will include (a) a coordinator, (b) at least one individual who can provide
applied behavioral expertise, (c) an administrator with authority to allocate resources, (d) at least one individual
with coaching expertise, (e) at least one individuals knowledgeable about students who receive Tier 2 supports
and (f) individuals familiar with school operations across grades/programs.
Operating procedures (TFI 2.2) will include regular meeting attendance, adherence to the meeting format and
agenda, maintaining minutes, clearly defined roles and responsibilities, and a current action plan that is
reviewed at least quarterly and updated at least annually.
The Tier 2 PBIS team meets on the 4th Tuesday of the month.
2019-20 Team Facilitator is: __________________.

Tier 3 PBIS System Team.
The Tier 3 PBIS team monitors the individualized supports across the school to identify students at high risk of
academic or social failure. The Tier 3 team manages incoming nominations, monitors functional behavior
assessments, appoints individual student support teams, and organizes personnel and family training related to
Tier 3 supports. The Tier 3 team also monitors the overall implementation fidelity to PBIS critical features of
Tier 3, fidelity to individual behavior support plans, and overall student status or success in meeting
individualized behavior goals. The Tier 3 system team shares data with all staff and specific teams as
appropriate, especially during student transitions between tiers of support (TFI 3.17).

18

Session A12

APBS 2020

Minimum team composition (TFI 3.1) will include (a) a coordinator, (b) at least one individual who can provide
applied behavioral expertise, (c) an administrator with authority to allocate resources, (d) an individual
knowledgeable about multi-agency supports, (e) at least two individuals knowledgeable about students who
receive Tier 3 supports and (f) individuals familiar with school operations across grades/programs.
Operating procedures (TFI 3.2) will include regular meeting attendance, adherence to the meeting format and
agenda, maintaining minutes, clearly defined roles and responsibilities, and a current action plan that is
reviewed at least quarterly and updated at least annually.
The Tier 3 PBIS team meets on the 1st and 3rd Tuesday of the month.
2019-20 Team Facilitator is: __________________.
See pages 14-15 for the meeting minute template.

Tier 3 Student Support Teams & Implementers.
Each student who meets the eligibility of Tier 3 supports is appointed a coordinator from the Tier 3 System
team to form and lead a unique team of stakeholders. The student support team is responsible to (a) review the
functional behavior assessment results, (b) develop an appropriate plan that addresses the context and function
of the challenging behavior, (c) consider other life domains to support the student and family as a whole person
(person-centered, wraparound), (d) monitor implementation fidelity and student progress toward behavioral goals,
and (e) collaborate with school, home, and community stakeholders as appropriate regularly to adjust, fade,
intensify, or discontinue Tier 3 supports (TFI 3.15, 3.16). The student support team shares data with other teams
and personnel as appropriate.
Minimum team composition (TFI 3.4, 3.6) will include (a) a coordinator with I-SWIS access, (b) at least one
individual who can provide applied behavioral expertise, (c) an administrator or proxy with authority to allocate
resources, (d) an individual who knows the student and is familiar with the student’s daily routines. All
stakeholders will have regular opportunities to contribute to discussions and decisions about supports.
Student Support Teams meet at least monthly for basic plan and at least
twice monthly for comprehensive plans.
See pages 16-17 for the meeting minute template.

Individual Student Behavioral Supports
Student Identification & Nomination
Screening (TFI 3.3). The Tier 1 PBIS team conducts quarterly behavioral screeners to identify students at risk
of academic or social school failure due to internalizing or externalizing indicators. Identified students
For a list of current behavioral screeners and criteria,
see the Tier 1 PBIS section of the school handbook.
Nomination (TFI 3.3). Personnel, family members, or students may nominate a student at any time during the
year if they believe the student demonstrates one or more indicator that they are at high risk for academic or
social failure.
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Student Eligibility
Once identified through screening or nomination, the Tier 3 system team will review the nomination and
determine whether a functional behavior assessment is justified and at which level (basic or comprehensive).
Reviews may include a wide range of information such as the following:
•

Attendance records. The student has missed 2 or more days per month over a two-month period or a
total of 10 days in the current school year.

•

Discipline referrals. The student has received 1 or more major referrals per month over a two-month
period or a combination of 6 or more major and minor referrals in the current school year. Referral data
are monitored in the online SWIS system.

•

Tier 2 intervention data. The student has received at least one research-driven, Tier 2 intervention that
matches the context and behavioral function with acceptable implementation fidelity for six or more
weeks with insufficient progress. CICO-SWIS data is entered in the online CICO-SWIS system. Other
Tier 2 intervention data are monitored using Google Forms.

•

Classroom/Personnel data. Personnel or family provides individualized data that documents a pattern of
high risk indicators (e.g., behaviors, discussions, affect) over a four-week period and a list of strategies
attempted.

•

Exclusion data. Personnel or family provides data that indicate the student has been formally (e.g.,
suspension, expulsion) or informally (e.g., time out, hallway, detention, sensory room) excluded from
academic instruction or social opportunities that equals 2 or more days per month over a two-month
period or a total of 10 days in the current school year due to internalizing or externalizing social
behavior.

•

Safety-related indicators. One or more safety-related incident has been documented that indicates high
risk.

Basic Functional Behavior Assessment (FBA) and Behavior Intervention Plan (BIP)
A basic assessment and behavior support plan will be considered when challenging behavior is low-level and
non-dangerous that will be addressed in no more than 3 target routines or settings (e.g., reading groups, recess,
independent work). The district has adopted the Basic FBA to BIP materials and training modules. See the Tier
3 PBIS resources for more information.
A basic FBA will include the following activities:
•
•
•

Functional Assessment Checklist for Teachers and Staff (FACTS)
Student Interview (e.g., FACTS-Student, informal interview)
A-B-C Observation of student in target routine(s)

Each basic or low-level behavior support will be developed in a timely manner and include the following
components:
•

Behavioral hypothesis statement or competing behavior pathway
20

Session A12

APBS 2020

•

Action plan that includes antecedent, teaching, reinforcement, and corrective strategies along with who
is responsible and when to implement

•

Evaluation plan with short- and long-term goals for both implementation fidelity and student
behavior/progress as well as data and evaluation tasks

•

Schedule and group expectations for review meetings and communication

The final plan should include strategies that directly match the behavioral hypothesis statement and are
confirmed by stakeholders to fit with the resources, skills, administrative support, and values of the people who
will implement the plan. The action plan and back-up plan will explicitly address (a) ongoing staffing and (b)
professional development.
The template for BSPs is available at http://basicfba.gseweb.org/.
Training available by request on function-based interventions and behavior support plans.
Comprehensive Assessment
A comprehensive assessment is considered when challenging behavior occurs across 3 or more routines/settings
or is a potential safety issue. Once the Tier 3 Support Team has determined that a comprehensive functional
behavior assessment (FBA/FA/fba) is appropriate, a school- or district-level personnel member with training
and expertise as a behavior specialist will be appointed to coordinate FBA activities. The behavior specialist
will determine the intensity of the FBA activities required to obtain an accurate and comprehensive behavioral
hypothesis (i.e., routine(s), target behavior(s), antecedent(s), setting event(s), and maintaining function).
Additionally, the behavior specialist will document quality of life indicators to ensure that the FBA summary is
reflective of the student across life and academic domains (TFI 3.8 – 3.9). All FBAs will include data from the
following categories:
•

Record reviews. Behavioral and academic data available for the student will be reviewed to determine
behavioral patterns for the current school year and previous years if appropriate. Data may include
discipline referrals, attendance, report cards, Tier 2 intervention data, anecdotal notes, or other
permanent products.

•

Interviews. Discussions about the student’s strengths, skill deficits, personality, and behavioral
challenges are required to obtain a holistic perspective of the student. Interviews should be conducted
with all stakeholders who are able to describe the student and respond to specific questions about the
student’s behavior in different routines or settings. Interviews may be conducted with the *student,
*family members, *teachers, personnel, peers, or others.
* highly
recommended

•

Observation. A behavioral specialist will observe the student’s target behavior(s) in at least one routine
where the behavior is most likely and one routine where the behavior is least likely. Number of
observations at behavior specialist’s discretion.
Templates and training available by request on
behavioral assessment is available by request.
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Comprehensive Behavior Support Plan
Each comprehensive behavior support will be developed in a timely manner and include the following
components:
•

Behavioral hypothesis statement or competing behavior pathway (TFI 3.10)

•

Strategies to prevent problem behavior by addressing antecedents and setting events (if applicable) in
the target routine(s)

•

Strategies to teach replacement strategies and pro-social skills that will make problem behavior
irrelevant

•

Strategies to respond consistently to increase reinforcement of pro-social behaviors, decrease/remove
reinforcement for challenging behaviors, and efficiently gain access to small amounts of reinforcement
after using replacement strategies appropriately

•

A plan for collecting, entering, reviewing, and sharing data on the implementation fidelity of the
behavior support plan

•

A plan for collecting, entering, reviewing, and sharing data on the student outcomes or meeting the
BSP goals

•

An action plan that includes the start-up and ongoing tasks, the assigned personnel, and the due dates or
critical time points for completing tasks.

•

A back-up plan for substitute teachers and crisis situations (if applicable)

The final plan should include both formal and natural strategies (TFI 3.12) that directly match the behavioral
hypothesis statement and are confirmed by stakeholders to fit with the resources, skills, administrative support,
and values of the people who will implement the plan. The action plan and back-up plan will explicitly address
(a) ongoing staffing and (b) professional development. Students who receive Tier 3 supports are entitled to
access all Tier 1 supports as well as relevant Tier 2 interventions available in the school (TFI 3.13).
The template for BSPs is available on pages 18-27.
Training available by request on function-based interventions and behavior support plans.
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Training & Coaching Protocol
All Staff
All staff will receive annual training on the PBIS framework, purpose of Tier 3 supports, universal screening,
and nomination process. Coaching will be made available to groups or individuals by request or identified need.
Behavior specialist(s)
At least two school personnel will be trained to conduct basic functional behavior assessments (FBA) and
behavior support plans (BSP). Training will be provided by the district or through the online modules available
through Portland State University (Basic FBA to BIP). The district behavior specialist will provide or organize
additional training as needed.
Tier 3 Systems Team
All team members will receive training on the core features of Tier 3 supports including best practices for
conducting FBAs and developing high-quality behavior support plans (BSPs). The team will receive an annual
training of protocols for reviewing Tier 3 assessments used across the school. A district coach will attend at
least two meetings annually but may also be invited to attend specific meetings if requested.
Tier 2 Student Support Teams & Implementers
Each student support team and identified BSP implementer will receive a brief training that includes a review of
the behavioral hypothesis and core features of the behavior support plan (BSP). Group or individual training
will be provided to implementers. Follow-up training and coaching will be provided on a schedule that is
appropriate based on the complexity and difficulty level of the BSP.
Peer-Training
Some behavior support plans (BSP) will require that peers be trained to interact with or respond to the student
differently. The student support team will determine the type and level of training appropriate and will, to the
extent possible, preserve the confidentiality and dignity of the student’s privacy related to Tier 3 supports.
When possible the peer training will be generalized or non-specific to the student receiving Tier 3 supports (e.g.,
ignoring distractions, responding calmly when a friend is upset).
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Progress Monitoring and Data-Based Decision Making
The PBISApps Demo School is dedicated to collecting and using high-quality data for monitoring both adult
implementation and student outcomes/impact. Aggregated Tier 3 data will be summarized and reported out to
all school personnel at least monthly and will include both implementation fidelity and student outcomes.

BSP Implementation Fidelity
All Student Support Teams will use I-SWIS to monitor the extent that the BSP core features (e.g., strategies, data
collection, review meetings) are implemented as designed, unless special permission is obtained to use an
alternative data collection system.
The support team will determine the specific measure, method, and schedule to monitor implementation fidelity
but will collect data at least weekly for the first 8 weeks of a support plan and at least monthly for the full
duration of the support plan. Data will be reviewed by the support team at least monthly for the full duration of
the support plan.
Sample BSP Implementation Fidelity measures are available on page 28-30-.
BSP Student Outcomes
All Student Support Teams will use I-SWIS monitor the impact of the BSP on student behavior or performance,
unless special permission is obtained to use an alternative data collection system. The support team will
determine the specific measures, methods, and schedules to monitor student outcomes but will collect at least
two types of data at least three times weekly for the first 8 weeks of a support plan and at least weekly for the
full duration of the support plan.
Data will be reviewed by the support team at least monthly for the full duration of the support plan. Student
outcomes may include (a) increased student engagement in desired or pro-social behaviors, (b) decreased
student engagement in challenging or disruptive behaviors, and/or (c) appropriate use of replacement strategies
to communicate and access desired reinforcers based on the maintaining consequence of challenging behaviors
(e.g., avoid tasks, break, attention, preferred activity).
Sample BSP Student outcome measures are available on page 31-34.
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BSP Implementation Status
All Student Support Teams will use I-SWIS to communicate the overall implementation status of the BSP after
each review of implementation fidelity and student outcomes. Both implementation fidelity and student
outcome criteria must be met or support team must offer rationale for alternate decision regarding status.
Below are the school-wide decision rules for determining BSP Implementation Status. Support teams may
personalize or adapt the decision rules based on specific measures.
Status
Starting

Fidelity Criteria
Less than three weeks since BSP
implementation started.

Outcome Criteria
Less than three weeks since BSP
implementation started.

Hold or modify current plan based on team member and implementer feedback until the plan is
finalized.
Progressing

Implementation goal met consistently (or
increasing trend toward goal) for most recent
two weeks of data.

Primary student outcome goal (or combination
of student goals) met consistently (or increasing
trend toward goal) for most recent two weeks of
data.

Hold current plan until benchmark is met and next BSP phase is implemented (e.g., fading,
adjust goals).
Not
Progressing

Implementation goal not met or
inconsistently met for most recent two weeks
of data.

Primary student outcome goal (or combination
of student goals) not met or inconsistently met
for most recent two weeks of data.

Hold current plan or increase data collection/analysis until next review.
Revise Plan

Implementation goal not met or
inconsistently met for most recent two weeks
of data.
Team agrees that plan is not feasible to
implement.

Primary student outcome goal (or combination
of student goals) not met or inconsistently met
for most recent two weeks of data.
Team agrees that plan is not effective in
addressing the student’s needs.

Collect input from support team and implementers about revisions. Build action plan to review,
obtain feedback, and implement the revised plan.
Discontinue
Plan

BSP Implementation is no longer required
due to student graduation to Tier 2 supports
or change in student placement.

Monitoring of BSP student outcomes is no
longer required or possible.

Document rationale for discontinuing, maintain required documentation of supports for school
records, share/send support information to new setting/placement (or family) if appropriate.

Proportion of Students Receiving Tier 3 Supports
The Tier 3 PBIS System Team will use I-SWIS School-Wide reports to routinely monitor the proportion or
percent of enrolled students who receive Tier 3 supports for 16 or more weeks of a given school year. If the
proportion for a given year exceeds 5% of enrolled students a collaborative effort across the PBIS System teams
will be prompted to strengthen Tier 1 and Tier 2 supports.
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Proportion of Students Responding to Tier 3 Supports
The Tier 3 PBIS System Team will use I-SWIS School-Wide reports to routinely monitor the BSP
Implementation Status across all students who receive Tier 3 supports during the current school year. If the
proportion of student supports marked as “Not Progressing” or “Needs Revision” is greater than 30% over two
or more review periods, the team will conduct further evaluation to identify the common barriers across student
support teams (or implementers) and identify potential solutions (e.g., professional development, staff scheduling,

space modifications).

FBA and BSP Technical Adequacy
The Tier 3 System Team will use the TATE or similar tool to monitor the extent that the FBA and BSP process
and products meet recommended criteria for meeting an individual student’s behavior needs. The FBA/BIP
Technical Adequacy Tool for Evaluation (TATE) or equivalent measure will be used at least annually to review
a random sample of Tier 3 supports across students in the school. Student Support Teams may also request a
review of a specific student’s plan. Find this data in our local shared drive in the Tier 3 folder.
BSP Contextual Fit
The Tier 3 System Team will use the Self-Assessment of BSP Contextual Fit to monitor the extent that the BSP
process and products align with family and personnel perceptions about the effectiveness and feasibility of the
plan. The BSP Contextual Fit interview/measure will be used at least annually with a random sample of student
support team members across the school. Find this data in our local shared drive in the Tier 3 folder.
Tiered Fidelity Inventory (TFI) – Tier 3
The Tier 3 PBIS Support Team with support from the district PBIS coach will monitor the extent that Tier 3
core features of the PBIS framework are in place. Each fall the PBIS teams will coordinate to complete the full
TFI to identify high-priority actions for the year. Each individual system team will complete additional reviews
as needed to record changes. TFI scores are entered into the online PBIS Assessment system. Find this data in
PBIS Assessment.
Summary of Tier 3 Progress Monitoring Data
Data System/Source
I-SWIS

Data
BSP Implementation Fidelity, BSP Student Outcomes; BSP Implementation Status; Proportion of
Students Receiving Tier 3 Supports; Proportion of Students Responding to Tier 3 Supports

PBIS Assessment

Tiered Fidelity Inventory (TFI)

Local Drive

FBA and BSP Technical Adequacy Tool for Evaluation (TATE); Self-Assessment of BSP Contextual
Fit in Schools
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Data-Based Decision Making
The PBIS Demo School follows the Team Initiated Problem-Solving (TIPS) Model.
A key feature of TIPS is its emphasis on team members' ongoing use of data to:
•
•
•
•
•

inform decision making about each of the problem-solving processes (e.g., using data to identify and define

significant problems

establish baseline and goal rates/levels of the problem
select solutions likely to be effective, given the hypothesized function of the problem behavior
monitor and achieve implementation integrity of solution actions
monitor problem behavior and adjust solution actions as necessary to achieve the objectively-defined
resolution goal).

Figure 1Adapted for IES-funded TIPSEdTech from: Todd, A. W., Newton, J. S., Algozzine, K., Horner, R. H., Algozzine, B., Cusumano, D. L., &
Preston, A. I. (2015). and Community Supports. Online at www.pbis.org/Training/TIPS
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Tier 3 PBIS Resources
Basic FBA to BIP templates and free online training modules
http://basicfba.gseweb.org/

FBA/BIP Technical Adequacy Tool for Evaluation (TATE)

https://www.pbis.org/resource/1096/fba-and-bip-technical-adequacy-tool-for-evaluation-tate

Functional Assessment Checklist for Teachers (FACTS) interview protocol

https://www.pbis.org/resource/1093/functional-assessment-checklist-for-teachers-and-staff-facts

IRIS Center Resources on Behavior and Classroom Management
https://iris.peabody.vanderbilt.edu/resources/iris-resource-locator/

PBIS Applications – PBIS Assessment, SWIS, CICO-SWIS, I-SWIS online decision systems, Tier 3 samples
and templates
https://www.pbisapps.org/

PBIS Technical Assistance Center
www.pbis.org

BIP-IT Spreadsheet

https://pbismissouri.org/wp-content/uploads/2019/04/BIP-IT.zip

Prevent-Teach-Reinforce (PTR) Model

https://www.pbis.org/resource/1146/prevent-teach-reinforce-%C2%A0-a-school-based-model-of-individualized-positivebehavior-support

Self-Assessment of BSP Contextual Fit in Schools

https://www.pbis.org/resource/248/self-assessment-of-contextual-fit-in-schools

Tiered Fidelity Inventory (TFI) measure

https://www.pbisapps.org/Applications/Pages/PBIS-Assessment-Surveys.aspx

Team-Initiated Problem-Solving (TIPS) Model templates and training materials
https://www.pbis.org/training/tips

Acronyms
•
•
•
•
•
•
•
•
•
•
•
•

PBIS - Positive Behavioral Interventions and Supports (formerly PBS or EBS)
BSP or BIP - Behavior Support Plan or Behavior Intervention Plan (used interchangeably)
FBA - Functional Behavior Assessment
TFI - Tiered Fidelity Inventory
TIPS - Team Initiated Problem Solving Model
FACTS - Functional Assessment Checklist for Teachers and Staff
IEP - Individual Education Program
F-BI - Function-Based Interventions
PTR - Prevent-Teach-Reinforce Model
SWIS - School-Wide Information System
CICO-SWIS - Check-In Check-Out School-Wide Information System
I-SWIS - Individualized School-Wide Information System
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Tier 3 PBIS System Team Meeting Minutes Template
Today’s Meeting Date: _______________________
Attendance
Team Role
Name
Tier 3 Team Leader
Admin Representative
Note Taker
Data Analyst

X

Team Role

Name

X

Step 1: Review Agenda and Determine Priorities (2 min)
Step 2: Review and Update Tasks from Last Meeting (5min)
Step 3: Review System Summary (10 min)
A. Current TFI Scores
Tier 1:_____ Tier 2:_____ Tier 3:_____ (Teams:_____ Resources:_____ Plans:_____ Eval:_____)
B. Current Capacity by Support Level and Status
Level of Support
Individual Tier 2
Basic BIP
Moderate
Comprehensive
Wraparound
Status
Count of Students
Nominated for T3 (screening, nonresponse to T2)
Start-up (team, assessment, plan)
Ongoing (active implementation and data collection)
Fading (goals met, reducing support and data)
Graduated (fade to T2 or T1)
Discontinued (e.g., expulsion, transfer)
C. System Tasks to improve school-wide Tier 3 implementation and outcomes
#
Measurable Goal and Tasks
Who
1
2
3
4
5

When

Status (not started, in progress, done, n/a)
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Other Assigned Duties

Status (on-track, need support, other)

Step 5: Individual Student/Team Problem Solving
If a coordinator or team requires additional supports, based on school or team decision rules, provide
#
Student
Problem Statement
Measurable Goal
Tasks
Who
(based on team decision rules)
(fidelity & outcomes)
Initials
1
2
3
4
5
Step 6: Team Meeting Check-In
# Reflection Question
1
2
3
4
5

Was today’s meeting a good use of our time?
In general, are we as a team tracking whether tasks are complete?
In general, are we as a team completing tasks as agreed?
In general, are we as a team supporting teachers and staff who implement Tier 3 supports?
In general, are we as a team positively impacting students who receive Tier 3 supports?

Yes

So-So

No

By When

Status

(on-track, need support, other)

Notes
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TIER 3 STUDENT SUPPORT TEAMS & IMPLEMENTERS MEETING
MINUTES TEMPLATE
Meeting date | time Date | Time |
Student Initials

Initials & Grade Level

Coordinator

Name

Data Analyst

Name

Note taker

Name

Meeting location Location

End of Meeting Check-In
a.
b.
c.
d.

Good use of time?
Collaborative decisions?
Adequate fidelity?
Outcomes on-track?

Yes
Yes
Yes
Yes

So-So
So-So
So-So
So-So

No
No
No
No

Implementation Status

Name
Timekeeper
Other attendees:

Progressing Not Progressing Needs Revision Discontinue

Action

Continue Revise Plan Fade New FBA

*Are there enough team members represented to make decisions?

AGENDA TOPICS
Time allotted

5 min
10 min
2 min
10 min
2 min
1 min

| Agenda topic

Review current progress report and compare to decision rules
Discuss fidelity and outcome trends across settings, routines, and team members
Identify current implementation status (80% agreement across team members required)
Discuss next steps (hold, revise plan, conduct new assessment)
Review or set next meeting date, time, and location
Dismiss

TASKS AND ANNOUNCEMENTS
Announcement and Tasks
1.
2.
3.
4.
5.

Who
Name
Name
Name
Name
Name

Schedule or Due Date
Date | time
Date | time
Date | time
Date | time
Date | time

PROBLEM-SOLVING WORKSHEET
Precise Problem Statement
who, what, when, where, how often, why
(function)
A.

Goal
benchmark

Who
Fidelity
Outcome implemente By When
implementer student r

B.
List specific tasks in the Tasks and Announcements section
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TEAM DECISION RULES
Personalize based on specific student and contextual needs
Status
Fidelity Criteria
Starting

Less than three weeks since BSP implementation
started.

Outcome Criteria
Less than three weeks since BSP implementation
started.

Hold or modify current plan based on team member and implementer feedback until the plan is finalized.
Progressing

Implementation goal met consistently (or increasing
trend toward goal) for most recent two weeks of
data.

Primary student outcome goal (or combination of
student goals) met consistently (or increasing trend
toward goal) for most recent two weeks of data.

Hold current plan until benchmark is met and next BSP phase is implemented (e.g., fading, adjust goals).
Not
Progressing

Implementation goal not met or inconsistently met
for most recent two weeks of data.

Primary student outcome goal (or combination of
student goals) not met or inconsistently met for most
recent two weeks of data.

Hold current plan or increase data collection/analysis until next review.
Revise Plan

Implementation goal not met or inconsistently met
for most recent two weeks of data.
Team agrees that plan is not feasible to implement.

Primary student outcome goal (or combination of
student goals) not met or inconsistently met for most
recent two weeks of data.
Team agrees that plan is not effective in addressing the
student’s needs.

Collect input from support team and implementers about revisions. Build action plan to review, obtain feedback,
and implement the revised plan.
Discontinue
Plan

BSP Implementation is no longer required due to
student graduation to Tier 2 supports or change in
student placement.

Monitoring of BSP student outcomes is no longer
required or possible.

Document rationale for discontinuing, maintain required documentation of supports for school records,
share/send support information to new setting/placement (or family) if appropriate.
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BEHAVIOR SUPPORT PLAN TEMPLATE
Student: Last Name

Referred by: Name

First Name

Student ID #

DOB:

Date:

Grade:

IEP: Y

N

BSP Developed by (List all team members involved in building the intervention plan, circle team member
who guided the meeting):












Competing Behavior Pathway (based on FBA completed

by

)

Routine:

Setting Event

Trigger/Antecedent

Desired Behavior

Current

Problem Behavior(s)

Maintaining

Alternative Behavior
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1. Brainstorm possible elements of behavior support [Make problem behavior irrelevant, inefficient and
ineffective]. 2. Select those elements that are contextually appropriate for final plan
[Make problem behavior irrelevant]
Setting Event
Strategies
Prevent problem
setting events

[Make prob beh inefficient]

Antecedent Strategies
Behavior
Prevent Problem Beh
Sd

Teaching Strategies
Teach Alternative Beh

[Make prob beh ineffective]
Consequence
Strategies
Reward Desired
Behavior

Extinction: Limit
reward of problem
behavior

Neutralize problem
setting events

Correction (if needed)
Prompt Alternative
Beh

Teach Desired Beh
Safety (if needed)
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Behavior Support Plan – Fidelity and Outcome Goals
1. Develop measurable, realistic goals for adult implementation fidelity of the behavior plan. 2. Develop
measurable, realistic goals for student behavior [increase pro-social behaviors, decrease challenging behaviors].
Plan Implementation Fidelity(s):
a.
Student Behavior Goal(s):
b.
c.

Behavior Support Plan – Action Plan
1. Provide a realistic timeline for both initial adoption [start-up tasks, training, coaching] and sustained
implementation [weeks that team has committed to implement and monitor current plan]. Provide clear tasks for
initial adoption and sustained implementation of the selected elements above. 2. Identify who is responsible for
coordinating or completing the task and the schedule [When the start-up adoption tasks are complete and the
continued schedule for sustained implementation].
Initial Adoption Timeline: from Start Date to End Date
Estimated Sustained Implementation Timeline: from Start Date to End Date
Part A. Implementation of Strategies
Element
1. Strategies to prevent
problem behavior from
occurring
a. Modifications to
setting events
b. Modifications to
trigger/antecedent/ Sd

Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule
Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
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Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule
Sustained
Schedule:

2. Strategies to teach new
behaviors
a. Teach the alternative
behavior

Initial adoption
target date:
Date

b. Teach the desired
behavior

Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

3. Strategies to reinforce
appropriate (alternative
and desired) behavior
a. Steps to reward during
initial instruction and
skill building (what
you will do now)
b. Steps to reward
appropriate behavior
over time — to
maintain new skills

Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:
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Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule
Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

5. Correction/ Punishment
procedures (if needed):
Socially appropriate
aversive event delivered
contingent on problem
behavior

Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

6. Safety procedures (if
needed): Steps to ensure
the safety of all in a
dangerous situation

Initial adoption
target date:
Date
Sustained Tasks
continue from
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Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule
Start Date to
End Date
Sustained
Schedule:

Part B. Team Reviews and Coordination Tasks
Element
7. Stakeholder
communication and
review procedures (e.g.,
parents, student,
implementers,
coordinator, specialists)
a. Stand-up reviews:
brief (1-10 min)
meetings with primary
stakeholders to quickly
discuss current status,
progress, challenges,
or small plan changes

Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule
Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

b. Team reviews: formal
meetings with all
available stakeholders
to review fidelity and
outcome data,
identify/define
problems, determine
future actions (e.g.,
continue, modify, new
assessment)
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Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule

Initial adoption
target date:
Date

8. Implementer and
stakeholder training
and coaching on
strategies and
procedures

Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

9. Evaluation Plan
a. How will we know if
the plan is being
implemented? (What
information will be
collected, how often,
by whom, how
summarized, and when
reviewed?)

Create datasheet Collect fidelity
Schedule data
tasks:
collection,
entry, analysis,
sharing

b. How will we know if
Post datasheet
the plan is being
and tasks to Isuccessful? (What
SWIS case file
student outcomes will
be monitored, how
often, by whom, how
summarized, and when
reviewed?)

Collect outcome
1
Collect outcome
2
Enter data

Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:

Analyze
Send out
progress report
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Initial
Adoption
Tasks

Sustained
Implementatio
n Tasks

Who will
coordinate
and/or
implement?

Schedule

Initial adoption
target date:
Date
Sustained Tasks
continue from
Start Date to
End Date
Sustained
Schedule:
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Team Confidence Rating
1. Once all elements are documented in the action plan gather feedback from each team members (i.e.,
stakeholders) on the checks below using an “X” or team member initial. Half ratings are acceptable. If all items
are rated as 4-5 the BIP is ready for implementation. For any items rated below 4 (high) use the XXX (ProblemSolving Worksheet) XXX provided in the next section to refine the behavior support plan and complete a
second confidence rating with the team.

Indicate a check for each team member
Technically Sound: Plan is consistent with assessment
information and perceived as likely to be effective.

1
Very
Low

2

Low

3

Unsure

4

High

5
Very
High

Procedurally Sound: The elements of the plan are
understood, acceptable and within the skills of staff
Resources: There are sufficient personnel, time,
materials and space to “adopt” and “sustain” the BSP
Administrative Support: Plan in place to review and
adapt as needed.
Problem-Solving Worksheet
1. For any items rated as 3 (unsure), gather more information and refine the action plan.
Information Needed

Who will gather the
information

When will the revised plan be
ready for team review
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2. For any items rated as 1 (very low) or 2 (low), determine what resources are needed to improve the behavior
support plan:
Barrier

Proposed Solution

A. Personnel Time/Schedule change
B. Personnel Training/Coaching
C. Materials/Tools/Technology
D. Additional FTE for personnel
E. Administrative support
Resource Intensity Scale
If this BSP requires securing significant school or district resources, use the following measure to determine the
types and intensity of resources are required to accurately and consistently implement the plan. Consider direct
and indirect resources required to adopt (e.g., training, visual aides) and sustain implementation (e.g., coaching,
data system, isolation from peers) for the timeline designated, up to one year. Include tasks contingent on the
student’s behavior (e.g., safety plan). Enter 0 for any items that are less than the criteria.
1. (Optional) Ask each member to take a few moments to independently rate resource intensity based on
current understanding of the BSP action plan.
2. Write an X for each person’s rating along the scale. Discuss final rating as a team to most accurately
estimate resources required. Write in the number that best represents the whole team’s rating of
intensity. Half numbers can be used if needed (e.g., 3.5).
3. As needed, revise Part A and Part B of the action plan to clarify resources.
Very low
Resource

1

Very high
2

3

4

5

# Personnel implementing

1-2 ------------------------------- 5 ------------------------------- 10+

Time for BSP tasks / day

30min -------------------------- 4 hrs -------------------------- 7+hrs

Materials/Related Costs

$50 ----------------------------- $1,000 -------------------- $10,000+

Space to secure/redesign

Minor change ----------------------------------------- Major changes

Placement

Gen.Ed. Only -------------- Contained -------------- Home/Locked

Final
Rating
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BIP Implementation Fidelity Measure Templates
Purpose
Monitoring implementation fidelity of behavior intervention plans (BIPs) is a new activity for many teams.
Monitoring fidelity allows a team to document changes in implementation over time, identify challenges, and
compare implementation patterns to student outcome patterns. BIP fidelity can be measured in many ways at
varying levels of intensity and frequency. This document presents three templates to demonstrate variation in
measuring BIP fidelity that incorporates a checklist approach combined with a simple rating scale.
Templates include:
1. Comprehensive Team Implementation Review
This template is primarily intended for quarterly or monthly checks of all or most plan components including
support strategies and coordination/system tasks (e.g., review meetings, progress reports, stakeholder
communications).
2. Quick Implementer Checklist (Rating per plan component)
This template is intended for weekly or daily checks of only the plan components that should be implemented with
high consistency or accuracy to support the student. Each plan component is rated separately to provide additional
details regarding implementation activities.
3. Quick Implementer Checklist (Overall Rating)
This template is intended for weekly or daily checks of only the plan components that should be implemented with
high consistency or accuracy to support the student. One overall rating across plan components is collected.

Considerations for adopting one or more template include:
a.
b.
c.
d.
e.

Phase of implementation (e.g., start-up, progressing/hold, fading)
Intensity of plan components (e.g., time required, difficulty)
Team confidence in BIP effectiveness and efficiency
Frequency of formal and informal review meetings (e.g., twice monthly, weekly, daily)
Frequency of implementer need to review plan components quickly

Modifications to the templates may include:
•
•
•
•
•

Adjust the rating scale and rating criteria to be simpler (e.g., 0-2) or more complex (e.g., 0-5) based on the desired
sensitivity
Add/remove rows to reflect the accurate number of plan components that should be rated (Note that the
number of items will impact sensitivity and efficiency of use)
Create an online survey. Remove student identifiers and include opportunities for anecdotal notes. This option is
especially useful when there are multiple implementers
Create a schedule and action plan for collecting, summarizing, and reviewing fidelity data
Rotate the plan components measured, especially for more complex BIPs

Recommendation: Schedule both comprehensive team reviews and a quick implementer checklist to capture a
broader perspective of implementation fidelity.
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Comprehensive Team Implementation Review
In 15 minutes or less, thoroughly review and rate the plan components, including specific support strategies,
coordination, data collection, review meetings. Include all stakeholders to the extent possible. Consider
implementation accuracy, consistency, and quality.
 Observation(s)

 Interview(s)

 Self-Report

Student Initials: __________ Today’s Date: _____________

Next Check: _____________

Stakeholder(s) included: _______ _______ _______ _______ _______
Priority

Plan Component

Rating

Notes/Tasks

1

1

2

3

4

N/A

2

1

2

3

4

N/A

3

1

2

3

4

N/A

4

1

2

3

4

N/A

5

1

2

3

4

N/A

6

1

2

3

4

N/A

7

1

2

3

4

N/A

8

1

2

3

4

N/A

9

1

2

3

4

N/A

10

1

2

3

4

N/A

a. Add up ratings for applicable items
b. Possible (# items rated x 4)
c. Calculate overall rating

= ___
= ___
= ___ %

1 = Low accuracy, consistency, or quality
2 = Minimal accuracy, consistency, or quality
3 = Acceptable accuracy, consistency, and quality
4 = High accuracy, consistency, and quality
N/A = no opportunity or not appropriate

Notes and Plan Changes:
______________________________________________________________________________
______________________________________________________________________________
______________________________________________________________________________
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Quick Implementer Checklist (Rating per plan component)
In 5 minutes or less, review and rate fidelity of each high-priority plan components in terms of accuracy and
consistency across applicable routines and settings.
Implementer: ____________________________________
Today’s Date: _____________
Priority

Student Initials: ________
Next Check: _____________

Plan Component

1
2
3
4
5
a. Add up ratings for applicable items
b. Possible (# items rated x 4)
c. Calculate overall rating

Rating
3 4

Notes/Tasks

1

2

N/A

1

2

3

4

N/A

1

2

3

4

N/A

1

2

3

4

N/A

1

2

3

4

N/A

1 = Low accuracy or consistency
2 = Minimal accuracy or consistency
3 = Acceptable accuracy and consistency
4 = High accuracy and consistency
N/A = no opportunity or not appropriate

= ___
= ___
= ___ %

Quick Implementer Checklist (Overall Rating)
In 5 minutes or less, review and rate overall fidelity of high-priority plan components in terms of accuracy and
consistency across applicable routines and settings.
Implementer: ____________________________________
Today’s Date:_____________
Priority

1
2
3
4
5
Notes:

Student Initials: ________

Next Check:_____________
Plan Component

Teacher morning check-in
Picture Schedule/ Behavior Card
Reinforce attempts/positive behaviors with attention
Ignore low-intensity problems
Quick, neutral reteach for high-intensity behaviors

Rating
Circle overall implementation
rating:

1 2 3 4

1 = Low confidence in accuracy or consistency
2 = Some confidence in accuracy or consistency
3 = Acceptable confidence in accuracy and consistency
4 = High confidence in accuracy and consistency
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BIP Implementation Outcome Measure Templates
Individual Point Card (Pct per Goal)

Calm

Clear voice

Hands to self

1. Bus

0 1 2 3

0 1 2 3

0 1 2 3

2. Circle

0 1 2 3

0 1 2 3

0 1 2 3

3. Reading

0 1 2 3

0 1 2 3

0 1 2 3

4. Lunch

0 1 2 3

0 1 2 3

0 1 2 3

5. Activity

0 1 2 3

0 1 2 3

0 1 2 3

6. Activity

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(18)

_____ / ____(18)

_____ / ____(18)

Student: ____________

Date: ________

Average Rating

= _____ / _____ = ______%
0 = try again 1 = okay 2 = good 3 = fantastic
Individual Point Card (Pct per Period)

Calm

Clear voice

Hands to self

Overall Rating

1. Bus

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

2. Circle

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

3. Reading

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

4. Lunch

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

5. Activity

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

6. Activity

0 1 2 3

0 1 2 3

0 1 2 3

_____ / ____(9)

Student: ____________

Date: ________

= _____ / _____ = ______%
0 = try again 1 = okay 2 = good 3 = fantastic
Behavior Rating Card
Student: _________
Date: __________

8am – 10am

10am – 12pm

12pm – 2pm

Desired Behavior

5 4

3

2

1

0

5 4

3

2

1

0

5 4

3

2

1

0

5 4

3

2

1

0

Use of Replacement

5 4

3

2

1

0

5 4

3

2

1

0

5 4

3

2

1

0

5 4

3

2

1

0

Problem Behavior

0 1

2

3

4

5

0 1

2

3

4

5

0 1

2

3

4

5

0 1

2

3

4

5

5 = high

3 = moderate

2 = low

2pm – 4pm

0 = not observed

46

Session A12

APBS 2020
Routines Monitoring Form (Task Analysis Datasheet)

Todd, Reed, Collier. Baker. Hix-Small, 2002 Adapted by Lane ESD 2010

Student: _______________________

Routine: ____________________________

Objective & criteria: ____________________________________________________________
Teaching Schedule & Location: ___________________________________________________
List the relevant/critical features to vary across instructional opportunities

A. Teacher 1
B.
C.
D.

E. Peer 1
F.
G.
H.

+ = independent

Routine steps
12.
11.
10.
9.
8.
7.
6.
5.
4.
3.
2.
1.

I. Setting 1
J.
K.
L.
/ = intermittent help

0 = total/full help

Date

# Steps completed independently
Completion time
Staff Initials
Features included
Add up the number of steps performed successfully and graph that number for each opportunity.
If error occurs on the same step 3 consecutive opportunities, define the problem below
(e.g., “stands too close to others” or “always says the same things – not on topic”

Date

Problem

Adaptation/Modification
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Individual Point Card Combined with Breaks Are Better

My Goals
Class/Activity
1

a. _______
Sx

Tx

b.
_________
Sx
Tx

c. _________ d. Break
Routine
Sx
Tx
Sx
Tx

2
3
4
5
6

Scale
5 = I met the goal without
teacher reminders
4 = I met the goal with 3+
teacher reminders
3 = I met the goal with 5+
teacher reminders
2 = I tried 2-3 times
1 = I tried once
0 = I did not do this goal
Today’s Goal is _____%

7
My Total
_______/_________
5 pts per check-in per
expectation

8
9

(200 pts for all 10 check-ins and
expectations)

10
Total

+

+

+

Notes:

=

How many breaks
did I take?

Student Signature:
___________________
Teacher Signature:
___________________

Student: __________________________________________

Minutes out of instruction
Homeroom
Reading/LA
Math
Science
Specials

M

Date: __________________

T

W*

R

F

45min
90min
45min
45min
45min
Totals

Notes:
*Wed is early release. Adjust instructional minutes to reflect only structured work time. Decrease free-choice/wait time if possible.
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Selected Reinforcement

M

T

W*

R

F

Track the student’s preferred reinforcement options.

Treasure box

1 item

Sensory room

5min max

Quiet Break Area

5min max

Social time with adult

5min max

1:1 work time with adult

10min max

1:1 social time with peer

5min max

Work time with peer

10min max

Fidget toy

10min max

Notes:

*Wed is early release. Adjust instructional minutes to reflect only structured work time. Decrease free-choice/wait time if possible.
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