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Research Brief

Self-Monitoring and Self-Recruited Praise


Why was it conducted?
This study was conducted to provide an example of self-management approaches within the context of positive behavior support for a student in general education classes.  The assessment and intervention process was conducted via a collaborative team in order to design strategies that fit given the resources, support provider skills, and other issues.

Who participated?
The target child (“Kyle”) was a 9 year-old student with learning disabilities and a physical impairment.  He was engaging in disruptive and off-task behavior and was not responding to classroom or school-wide interventions.  Kyle was one of 29 students in a combination 3rd and 4th grade class.  In addition to Kyle, data was collected on 8 of his male classmates for comparison purposes.

How was it implemented?
A functional assessment was conducted to determine why Kyle was engaging in disruptive and off-task behavior.  The results indicated that when Kyle is in a large group involved in unsupervised work, he engages in off-task and disruptive behavior and this behavior results in peer and teacher attention.  This hypothesis served as the foundation for the intervention, which included self-monitoring and self-recruited praise.  Specific procedures included Kyle using a Walkman and self-management card listing his target behaviors to monitor his own behavior.

The intervention was evaluated through a reversal (alternating presentation and withdrawal of strategies) with multiple baseline (delayed introduction in second setting) design.  Data were collected at the beginning in reading and projects classes and included measures of disruptive behavior (e.g., talking, touching others, leaving seat), “on-task” behavior, and teacher praise; amount of work completed, and teacher ratings of student performance. 

What were the results?

The intervention resulted in decreases in Kyle’s disruptive behavior (to near zero levels), increases in on-task behavior (from approximately 20% to 90% of intervals), and improvement in task completion (all Kyle’s work was completed during the intervention).  By comparison, non-target students’ on-task behavior averaged 72 percent.  In addition, the teacher’s praise increased significantly and she reported more positive perceptions of Kyle’s performance.  
What are the implications?

The self-management and self-recruited praise strategies were not only effective in improving Kyle’s behavior, but also had a positive impact on the teacher and other students.  This study represents an approach to adapting classroom management that is both effective and efficient.  It utilized a team approach and integrated functional assess-ment into intervention design in a general education classroom.  Additional research is needed in approaches such as these that work within typical educational settings.
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