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ÁPoor outcomes among students with 
emotional and behavioral disorders 
(EBD)
ÁHigh dropout

ÁLow achievement

ÁRestrictive educational placement

ÁPoor post-school outcomes

ÁFunded by the Office of Special 
Education Programs 



ÅInterviewed 46 State Directors of Special 
Education or their designees (90%)
ïState Director = 48% (n=22)

ïDesignee = 50% (n=23)

ïState Director via email only = 2% (n=1)

ÅAdministered structured interview
ïQuestioned about effective statewide initiatives and 

services for students with emotional and behavioral needs

ïAsked to identify barriers to service delivery

ïAsked to identify specific programs, schools, or services 
within each state that were exemplary or promising



ÅState directors in 28 states identified 81 
exemplary or promising programs

ÅConducted structured interviews with identified 
programs to determine:
ïPopulation served
ïTheoretical base for service delivery
ïType of services delivered
ïPresence of effective academic  curriculum
ïAvailability of data
ÅDecision making
ÅEvaluate outcomes



ÁPrograms meeting most or all of criteria 
independently evaluated by three individuals 
and rank ordered

ÁThose with highest rankings were contacted 
for potential site visits



ÁFive site visits conducted

ÁAbington School District in Pennsylvania

ÁGreenwood School District in Arkansas

ÁHaven Academy in Georgia

ÁNew Beginnings in North Carolina

ÁOrchard Place in Iowa



ÁActivities conducted during 2-day site visits

ÁInterviews with administrators, teachers, 
supervisors, and mental health staff

ÁObservations of facility, classrooms, and activities

ÁDirect observation data of student engagement, 
disruptive behavior, instructional arrangement



ÁEffective School Battery (completed by students 
and teachers to measure school climate)

ÁFollowed one student throughout daily activities

ÁFocus groups conducted 

ǐTeachers

ǐParents

ǐStudents



ÁPresent findings from focus groups

ÁDiscuss in context of comprehensive findings 
from site visits 



Á%ØÁÍÉÎÅ ÓÔÁËÅÈÏÌÄÅÒÓȭ ÐÅÒÃÅÐÔÉÏÎÓ ÏÆ ×ÈÁÔ 
makes their program effective for students 
with EBD.

Á%ØÁÍÉÎÅ ÓÔÁËÅÈÏÌÄÅÒÓȭ ÐÅÒÃÅÐÔÉÏÎÓ ÏÆ ÔÈÅ 
barriers and challenges in implementation of 
effective programs for students for EBD.



ÁConducted separately with parents, teacher, 
and students 
Á3-4 focus groups in each site
ÁDuration ɀabout 1 hour
Á3-15 participants
ÁConsent obtained prior to study
ÁAll focus groups audio recorded



ÁȰ7ÈÁÔ ÍÁËÅÓ ÔÈÉÓ ÐÒÏÇÒÁÍ ÄÉÆÆÅÒÅÎÔ ÆÒÏÍ 
ÏÔÈÅÒ ÐÒÏÇÒÁÍÓȩȱ

ÁȰ7ÈÁÔ ÓÐÅÃÉÆÉÃ ÃÏÍÐÏÎÅÎÔÓ ÏÆ ÔÈÅ ÐÒÏÇÒÁÍ 
ÍÁËÅ ÉÔ ÅÆÆÅÃÔÉÖÅȩȱ

ÁȰ7ÈÁÔ ÁÒÅ ÙÏÕÒ ÓÕÇÇÅÓÔÉÏÎÓ ÔÈÁÔ ÃÏÕÌÄ ÈÅÌÐ 
ÉÍÐÒÏÖÅ ÔÈÅ ÐÒÏÇÒÁÍȩȱ

Held constant across the stakeholder groups:



ÁTranscripts of focus groups obtained

ÁTranscripts coded into themes by two 
independent coders

ÁResults discussed and compared to achieve 
agreement on the coding

ÁMost common themes identified





Program 
philosophy

Setting 
characteristics 

Behavioral 
interventions 
& supports

Focus on 
academics

Transition 
planning 

Collaboration

Personal 
relationships

Program 
outcomes 





ÁUnderstanding

ÁAccepting

Á Individualized

ȰÔÈÅ ×ÈÏÌÅ ÓÃÈÏÏÌ ÉÓ ÂÕÉÌÔ  ɍÏÎ ÔÈÅ 
understanding] of all of the different areas 
and issues associated with special 
ÎÅÅÄÓȢȱɉ4Ɋ 

ȰȣÏÕÒ ÐÒÏÇÒÁÍ ÁÌÌÏ×Ó ËÉÄÓ ÔÏ ÈÁÖÅ ÔÈÁÔ 
second chance they needȢȢȢȱ (T)

ȰÔÈÅÙ ÔÅÁÃÈ ÅÁÃÈ ÃÈÉÌÄ ÌÉËÅ ÁÎ ÉÎÄÉÖÉÄÕÁÌȢ 
My child has had different needs than other 
kids. Crowds make  him very anxious and so 
he would go to school 5 minutes later  and 
ÍÅÅÔ ×ÉÔÈ ÓÏÍÅÏÎÅ ÁÎÄ ÔÈÅÙȭÄ ÔÁÌË ÁÂÏÕÔ 
ÔÈÅ ÄÁÙ ÁÎÄ ÔÈÅÎ ÈÅȭÄ ÇÏ ÔÏ ÓÃÈÏÏÌ ȢȢÁÎÄ 
ÔÈÁÔ ×ÏÒËÓ ÆÏÒ ÈÉÍȱȢ ɉ0Ɋ



ÁTraining

ÁExperience

Ȱ×Å ÈÁÖÅ Á ÓÙÓÔÅÍ ÔÈÁÔ ÈÁÓ ÐÒÏÖÅÎ ÖÅÒÙ 
effective in teaching kids with 
behavioral-emotional disorders. Then 
ÔÈÅ ÐÅÏÐÌÅ ×ÈÏ ÃÁÒÒÙ ÔÈÅ ÔÈÉÎÇÓȢ 4ÈÅÙȭÒÅ 
ÒÅÁÌÌÙ ÇÏÏÄ ÁÔ ÉÔȱɉ4Ɋ

ɍ×Å ÈÁÖÅɎȣÓÅÁÓÏÎÅÄ ÓÔÁÆÆ  ÆÁÍÉÌÉÁÒ ×ÉÔÈ 
the model, and familiar with the type of 
ÂÅÈÁÖÉÏÒÓ ÔÈÁÔ ÏÕÒ ÓÔÕÄÅÎÔÓ ÄÉÓÐÌÁÙȱɉ4Ɋ



Á4ÅÁÃÈÅÒÓȭ 
personal 
investment 
in their job 

Ȱ) ÔÈÉÎË ÔÈÅ ËÉÄÓ ÁÒÅ ÊÕÓÔ Á ÂÌÁÓÔȢ 
ɍÌÁÕÇÈÔÅÒɎ  ÉÔȭÓ Á ÄÉÆÆÅÒÅÎÔȟ ÉÔȭÓ ÊÕÓÔ Á 
really interesting population. 
4ÈÅÒÅȭÓ ÏÂÖÉÏÕÓÌÙ Á ÆÅ× ÔÈÁÔ ÙÏÕȭÄ 
like to be able to trade into for 
somebody else [laughter] but you 
know I just think the kids 
themselves are really interesting 
ÁÎÄ ÉÔȭÓ ÆÕÎ ÔÏ ÓÅÅ ÈÏ× ÔÈÅÙ ÍÏÒÐÈ 
and change and how they are from 
ÄÁÙ ÏÎÅ ÔÉÌÌ ÔÈÅ ÐÏÉÎÔ ×ÈÅÒÅ ÔÈÅÙȭÒÅ 
ÄÉÓÃÈÁÒÇÅÄȱ ɉ4Ɋ





ÁSmall student-
teacher ratio

ÁSetting size

Ȱ7ÅÌÌ ÔÈÅ ÓÔÕÄÅÎÔ ÔÅÁÃÈÅÒ ÒÁÔÉÏ ÉÓ ÓÏ 
much better than in the public schools. 
You know they have at the most 8 kids in 
a classroom plus 1 teacher and an 
associate. How often in a public school 
ÁÒÅ ÙÏÕ ÇÏÉÎÇ ÔÏ ÇÅÔ Á ÒÁÔÉÏ ÏÆ Χ ÔÏ Ϊȩȱ ɉ0Ɋ

Ȱ) ÊÕÓÔ ÔÈÉÎË ÉÔȭÓ ÔÈÅ ÓÍÁÌÌÅÒ ÓÅÔÔÉÎÇÓ - he 
gets too overwhelmed with too many 
ÐÅÏÐÌÅȟ ÏÒ ÍÁÙÂÅ ÈÅȭÓ ÁÆÒÁÉÄ ÔÏ ÁÓË ÆÏÒ 
ÈÅÌÐ ÃÁÕÓÅ ÔÈÅÒÅȭÓ ÓÏ ÍÁÎÙ ÅØÔÒÁ ÐÅÏÐÌÅ 
ÉÎ ÔÈÅ ÒÏÏÍȢȱ ɉ0Ɋ



ÁImmediately 
available 
supports

Ȱ3ÕÐÐÏÒÔÓ ÁÒÅ ÁÌÌ ÕÎÄÅÒ ÏÎÅ ÕÍÂÒÅÌÌÁȢ "ÅÃÁÕÓÅ 
couple other programs that I worked in, the 
supports were outside of the building. So with all 
the supports being in here, the psychologist, 
social worker, guidance counselor, everyone is 
ÈÅÒÅȟ ÔÈÁÔ ÍÁËÅÓ Á ÂÉÇ ÄÉÆÆÅÒÅÎÃÅȱȢ ɉ4Ɋ

ȰȣÂÅÆÏÒÅ ÈÁÖÉÎÇ ÓÃÈÏÏÌ-based mental health 
ÁÖÁÉÌÁÂÌÅ ÏÎ ÓÉÔÅ ÁÔ ÔÈÅ ÓÃÈÏÏÌȣÉÆ ÈÅ ÈÁÄ ÁÎ 
emotional meltdown on Tuesday, well I had to call 
up the office, drive him to the nearest 
psychologist available 30 minutes away, and then 
ÇÅÔ ÈÉÍ ÁÎ ÁÐÐÏÉÎÔÍÅÎÔ ÆÏÒ ÎÅØÔ ×ÅÅËȢ 7ÅÌÌ ÈÅȭÓ 
not going to remember next week what it was he 
ÈÁÄ Á ÐÒÏÂÌÅÍ ×ÉÔÈ ÏÎ 4ÕÅÓÄÁÙȣȱ ɉ0Ɋ



ÁSafety and 
experiences 
of success

ÁFlexibility

Ȱ)ȭÖÅ ÈÁÄ ÓÏ ÍÁÎÙ ÐÁÒÅÎÔÓ ÓÁÙ ÔÏ ÍÅȟ 
ÙÏÕȭÒÅ ÔÈÅ ÆÉÒÓÔ ÔÅÁÃÈÅÒ ÔÈÁÔȭÓ ÅÉÔÈÅÒ ÌÉËÅÄ 
ÍÙ ËÉÄ ÏÒ ÓÁÉÄ ÁÎÙÔÈÉÎÇ ÐÏÓÉÔÉÖÅ 3Ï ɍÉÔȭÓ 
important] just to make school a safe place 
to go to. Once they get a little success you 
keep building on that, so the school 
ÂÅÃÏÍÅÓ Á ÐÌÁÃÅ ×ÈÅÒÅ ÉÔȭÓ ÎÏÔȟ ÙÏÕ ËÎÏ×ȟ 
ÆÉÌÌÅÄ ×ÉÔÈ ÆÅÁÒ ÁÎÄ ÁÎØÉÅÔÙȱ ɉ4Ɋ

Ȱɍ) ÓÁÙ ÔÏ ÓÔÕÄÅÎÔɎ ÙÏÕ ÒÅÁÌÉÚÅ ÔÈÁÔ 
ÔÏÍÏÒÒÏ×ȭÓ Á ÄÉÆÆÅÒÅÎÔ ÄÁÙȟ ÐÒÏÃÅÓÓ ÔÈÁÔ 
ÎÏ×ȟ ÁÎÄ ×Å ÓÔÁÒÔ ÏÖÅÒ ÆÒÅÓÈȱ ɉ4Ɋ 





Ȱ7Å ÈÁÖÅ ÆÏÌÌÏ×ÉÎÇ ÄÉÒÅÃÔÉÏÎÓȟ  ÁÃÃÅÐÔÉÎÇ  
feedback, and self-control [goals].Those are the 
ÔÈÒÅÅ ÓÔÁÎÄÁÒÄÓ ÆÏÒ ÅÖÅÒÙÂÏÄÙ Ȱɉ4Ɋ

Ȱ,ÉËÅ ÁÔ ÍÙ ÄÁÙ ÓÃÈÏÏÌ ) ×ÏÕÌÄ ÇÅÔ ÉÎ ÔÒÏÕÂÌÅ ÁÎÄ 
not even know, and here you can tell when you 
ÁÒÅ ÇÅÔÔÉÎÇ ÉÎ ÔÒÏÕÂÌÅȱ ɉ3Ɋ

ȰȢȢ ÔÈÅ ÂÌÁÃË ÁÎÄ ×ÈÉÔÅÎÅÓÓ ÏÆ ÏÕÒ ÐÒÏÇÒÁÍÓ 
ÈÅÌÐÓ ÔÈÅÓÅ ËÉÄÓ ÔÏ ÓÅÅ ÔÈÁÔ ÉÔ ÄÏÅÓÎȭÔ ÒÅÁÌÌÙ 
ÍÁÔÔÅÒ ÉÆ ÙÏÕȭÖÅ ÇÏÔ ÍÅÎÔÁÌ ÈÅÁÌÔÈ ÓÔÕÆÆ - we can 
×ÏÒË ×ÉÔÈ ÙÏÕȟ ÂÕÔ ÔÈÁÔȭÓ ÎÏÔ ÁÎ ÅØÃÕÓÅ ÏÒ Á 
reason for you to be able to go out and hurt 
ÓÏÍÅÂÏÄÙ ÏÒ ÂÅ ÒÕÄÅ ÏÒ ÄÉÓÒÅÓÐÅÃÔÆÕÌ Ȱɉ4Ɋ

ÁClear 
expectations 
and rules

ÁHolding 
students 
accountable 



ÁConsistency 
across the 
settings

Ȱ)ÔȭÓ ÃÏÎÓÉÓÔÅÎÔ ÁÃÒÏÓÓ ÁÌÌ ÐÒÏÇÒÁÍÓȢ 3Ï 
ȣ ÆÏÒ ÅØÁÍÐÌÅȟ ÔÈÅ ÔÅÁÃÈÅÒÓ ÁÔ 8 ÁÒÅ 
going to do the same thing, same 
consequences for the same behaviors. 
4ÈÅÒÅȭÓ ÎÏÔ ÒÅÁÌÌÙ ÁÎÙ ÆÌÕÃÔÕÁÔÉÏÎȱ ɉ4ɊȢ

Ȱ)ÔȭÓ ÊÕÓÔ ÌÉËÅ Á ÃÏÍÍÕÎÉÔÙ ȣÔÈÅÙ ÊÕÓÔ 
really focus on that and all the 
teachers use the same terminology 
and so the kids hear the same thing 
from all the teachers (T)



Á3ÔÕÄÅÎÔÓȭ 
progress 
within the 
system

Ȱ7ÈÅÎ ÍÙ ÓÏÎ ÆÉÒÓÔ ÃÁÍÅ ÔÏ ÔÈÅ 
school, he had no privileges 
whatsoever. And he had to earn 
points for any kind of privilege he 
ÈÁÓȢ 3Ï ÈÅȭÓ ÄÏÉÎÇ ÓÏ ×ÅÌÌ ÎÏ× ÔÈÁÔ 
ÈÅȭÓ ÇÏÔÔÅÎ ÓÏ ÍÁÎÙ ÐÏÉÎÔÓ ÂÁÎËÅÄ 
that he can do what he wants to 
×ÉÔÈ ÈÉÓ ÐÏÉÎÔÓȱ ɉ0Ɋ



ÁMastery of 
behavioral 
systems

Ȱ9ÏÕ ÌÅÁÖÅ ÔÈÁÔ ÐÏÉÎÔ ÓÈÅÅÔ ÏÎ ÔÈÅ ÆÉÒÓÔ 
ÄÁÙ ÏÎ ÙÏÕÒ ÊÏÂȟ ÁÎÄ ÙÏÕȭÒÅ ÇÏÉÎÇ Ȱ/È 
ÇÏÏÄ ÌÏÒÄȢ ) ÁÍ ÎÅÖÅÒ ÇÏÉÎÇ ÔÏ ÇÅÔ ÔÈÉÓȢȱ 
And then after that it just becomes such 
Á ÐÁÒÔ ÏÆ ÙÏÕÒ ÒÏÕÔÉÎÅȟ ÐÁÒÔ ÏÆ ÔÈÅ ËÉÄȭÓ 
ÒÏÕÔÉÎÅȟ ÉÔȭÓ ÎÏÔ ÔÈÁÔ ÂÉÇ Á ÄÅÁÌȢ ) ×ÏÕÌÄÎȭÔ 
know what to do without it. I also talk to 
ÍÙ ÈÕÓÂÁÎÄȟ ÙÏÕȭÒÅ ÎÏÔ ÆÏÌÌÏ×ÉÎÇ 
ÄÉÒÅÃÔÉÏÎÓ ÒÉÇÈÔ ÎÏ×ȟ ÈÅȭÓ ÌÏÏËÉÎÇ ÁÔ ÍÅ 
ÇÏÉÎÇȣȱ ɉ4Ɋ



Ȱ3ÔÕÄÅÎÔÓ ÁÒÅ ÕÓÉÎÇ ÔÈÅ ÍÏÄÅÌ ÔÏ ÆÉÇÕÒÅ ÏÕÔ 
×ÈÁÔ ÔÈÅÙȭÖÅ ÄÏÎÅ ×ÒÏÎÇȟ ÁÎÄ ÔÈÉÎË ÁÂÏÕÔ 
ÉÔ ÓÏÒÔ ÏÆ ÍÅÄÉÔÁÔÉÖÅÌÙȣ ÔÈÅÙ ÃÏÎÔÅÍÐÌÁÔÅ 
×ÈÁÔ ×ÅÎÔ ×ÒÏÎÇ ÁÎÄȣÆÉÎÄ ÔÈÏÓÅ 
ÍÏÍÅÎÔÓ ÔÈÅÙȭÖÅ ÍÁÄÅ ÍÉÓÔÁËÅÓȟ ÁÎÄ 
figure out ways to self-ÃÏÒÒÅÃÔȱ ɉ4Ɋ

Ȱ9ÏÕ ÁÌÓÏ ÈÁÖÅ ÔÏ ×ÒÉÔÅ ÅÓÓÁÙÓȢȢ ÁÂÏÕÔ ×ÈÁÔ 
you did wrong, why you did it wrong, and 
ÈÏ× ÃÁÎ ÉÔ ÂÅ ÕÎÄÏÎÅȣ ÈÏ× ÃÁÎ ÉÔ ÂÅ 
ÄÁÎÇÅÒÏÕÓȱȢ  ɉ3Ɋ

ÁIndividual 
problem -
solving



ȰȣÁÎÄ ) ÔÈÉÎË ɍÈÕÄÄÌÅÓɎ ÈÅÌÐ ɍÓÔÕÄÅÎÔÓɎ 
ÔÈÉÎËȟ ÃÁÕÓÅ ȣÔÈÅ ÔÈÉÎÇÓ ÔÈÁÔ ×Å ÄÏ 
bring attention to their behavior and 
ÍÁËÅ ÔÈÅÍ Á×ÁÒÅ ÏÆ ×ÈÁÔ ÔÈÅÙȭÒÅ 
ÄÏÉÎÇȱȢ(T)

Ȱ4ÈÅ ÈÕÄÄÌÅÓ ÁÒÅ ÐÒÏÂÁÂÌÙ ÔÈÅ ÇÌÕÅ ÆÏÒ 
ÔÈÉÓ ÐÒÏÇÒÁÍȢ ) ÔÈÉÎË ÉÔȭÓ ÓÏÍÅÔÈÉÎÇ ÔÈÁÔ 
ÔÈÅÙȭÌÌ ÔÁËÅ ÏÎ ÉÎ ÌÉÆÅȢ 4ÈÅÙ ×ÏÎȭÔ ÂÅ 
able to call it huddle, but what we try to 
help them understand is this is just a 
ÂÁÓÉÃ ÔÏÏÌ ÆÏÒ ÃÏÍÍÕÎÉÃÁÔÉÎÇȱ ɉ4Ɋ

ÁGroup 
problem -
solving



ÁChoices of 
strategies

ÁIndividualized 
strategies

Ȱ×Å talk about using coping skills when 
ÙÏÕȭÒÅ ÍÁÄ ÁÎÄ ÓÔÕÆÆ ÌÉËÅ ÔÈÁÔȟ ÁÎÄ ×Å ÈÁÖÅ 
a whole list in our room like that has count 
down, take deep breaths, talk to the 
teacher, or talk to the staff, or talk to a 
friend, write a letter or ÓÏÍÅÔÈÉÎÇȰ ɉS)

ȰÁ lot of the teachers really take the time to 
ÇÅÔ ÔÏ ËÎÏ× ÔÈÅ ÃÈÉÌÄÒÅÎȭÓ ÌÉËÅÓ ÁÎÄ ÄÉÓÌÉËÅÓȟ 
and their interests individually. So when my 
son, whenever she sees signs of him 
ÓÔÁÒÔÉÎÇ ÔÏ ÇÅÔ ÏÕÔ ÏÆ ÃÏÎÔÒÏÌȟ ÓÈÅȭÌÌ ÇÉÖÅ ÈÉÍ 
math problems because she knows that 
calms him ÄÏ×Îȱ (P)



ÁUsing natural 
opportunities

ÁAwareness

ȣ ×ÅȭÒÅ ÃÏÎÓÔÁÎÔÌÙ ÔÅÁÃÈÉÎÇ ÓÏÃÉÁÌ ÓËÉÌÌÓȢ 
For example, two people raise their 
hand, I have to call on one of them. One 
of them may get upset and I have to 
teach that social skill about letting other 
people take ÔÕÒÎÓȣÔÈÉÎÇÓ that other 
students in a regular setting might learn 
from ÔÈÅÉÒ ÐÅÅÒÓȟ ×ÅȭÒÅ ÔÅÁÃÈÉÎÇ ÔÏ ÔÈÅÍ 
here, so they can ÂÅ ÂÅÔÔÅÒ ÐÒÅÐÁÒÅÄȱȢ 
(T)

Ȱ7Å ÔÁÌË ÁÂÏÕÔ ÉÎÔÅÒÒÕÐÔÉÎÇȟ ÍÁËÉÎÇ 
ÒÕÄÅ ÃÏÍÍÅÎÔÓȟ ÓÔÕÆÆ ÌÉËÅ ÔÈÁÔȣÍÁËÅÓ 
me think about it before I do it, usually I 
ÄÉÄÎȭÔ ÔÈÉÎË ÁÂÏÕÔ ÉÔȣÂÕÔ ÎÏ× ) ÄÏȱ ɉ3Ɋ 





Ȱ! ÌÏÔ ÏÆ ÔÈÅÍ ÔÅÎÄ ÔÏ ÂÅ ÂÅÌÏ× ÇÒÁÄÅ 
level academically speaking. A lot of 
ÔÈÅÍ ÉÔȭÓ ÂÅÃÁÕÓÅ ÔÈÅÉÒ ÂÅÈÁÖÉÏÒÓ ÈÁÖÅ 
gotten in the way of their academics in 
ÔÈÅ ÐÁÓÔȱ ɉ4)

Ȱȣ(Å ËÅÐÔ ÇÅÔÔÉÎÇ ÈÉÓ ÈÏÍÅ×ÏÒË ÄÏÎÅ 
first, he would do it really quick, and sit 
ÔÈÅÒÅ ÁÎÄ ÂÅ ÂÏÒÅÄȟ ÁÎÄ ÔÈÁÔȭÓ ×ÈÅÎ ÈÅ 
would cause problems. So last year 
ȣÔÈÅÙ ÍÏÖÅÄ ÈÉÍ ÕÐȢ 3Ï ÎÏ× ÈÅȭÓ 
doing much better, and 
ÁÃÔÕÁÌÌÙȣÔÈÅÒÅȭÓ ÂÅÅÎ ÎÏ ÂÅÈÁÖÉÏÒ 
ÐÒÏÂÌÅÍÓȱ ɉ0Ɋ

ÁAcademic 
challenges -
consequence 
of behavior 
difficulties

ÁDifficult 
behaviors as a 
result of 
inappropriate 
academic 
instruction



Ȱ(ÅÒÅ ) ÓÅÅ ÔÈÅÒÅ ÉÓ Á ÄÕÁÌ ÆÏÃÕÓ ÆÏÒ 
behavior and academics, and it 
seems to balance out a lot better 
ÔÈÁÎ )ȭÖÅ ÓÅÅÎȱȢ ɉ4Ɋ

Ȱ) ÒÅÁÌÌÙ ÌÉËÅ ÔÈÅ ÆÁÃÔ ÔÈÁÔ ÔÈÅÙ ÆÏÃÕÓ 
on behavior without losing sight of 
the academics. They teach children 
ÏÎ ÔÈÅÉÒ ÌÅÖÅÌ ȣ ÉÔȭÓ ÎÏÔ Á ÃÏÏËÉÅ 
cutter where they just push the kids 
on through. They help the kids do 
ÔÈÅÉÒ Ï×Î ÖÅÒÙ ÂÅÓÔȱȢ ɉ0Ɋ

ÁDual focus

Á Individualized 
instruction





ÁScaffolding 
to facilitate 
transitions

Ȱ)ÔȭÓ ÎÏÔ Á ÓÉÎË ÏÒ Ó×ÉÍ ÓÉÔÕÁÔÉÏÎȟ ×Å ÓÏÒÔ ÏÆ 
give them the tools that they need to go 
ÂÁÃËȱ ɉ4Ɋ

ȰÍÏÓÔ ÏÆ ÔÈÅ ÔÉÍÅ ×ÈÅÎ ÔÈÅ ËÉÄÓ ÇÏ ÏÕÔ ÔÏ 
ÔÈÅ ÔÒÁÎÓÉÔÉÏÎ ÓÃÈÏÏÌȟ ÔÈÅÙȭÖÅ ÇÏÔÔÅÎ 
ÅÖÅÒÙÔÈÉÎÇ ÕÎÄÅÒ ÃÏÎÔÒÏÌȢȢ !ÎÄ ÓÏ ÈÅȭÓ 
×ÏÒËÉÎÇ ÍÏÒÅ ÏÎ ÁÃÁÄÅÍÉÃÓȢ (ÅȭÓ ÇÅÔÔÉÎÇ 
ÒÅÁÄÙȟ ×ÅȭÒÅ ÁÃÔÕÁÌÌÙ ÇÏÉÎÇ ÔÏ ÍÅÅÔ ÎÅØÔ 
×ÅÅËÅÎÄ ÁÎÄ ÈÅȭÓ ÇÏÉÎÇ ÔÏ ÂÅ ÔÁËÉÎÇ ÓÏÍÅ 
ÃÌÁÓÓÅÓ ÏÕÔ ÁÔ ÈÉÓ ÈÏÍÅ ÓÃÈÏÏÌȰ ɉ0Ɋ





Ȱ4ÈÅÒÅ ÉÓ ÎÏ )ȟ ÔÈÅÒÅ ÉÓ ÎÏ ÍÅȟ ÉÔȭÓ ÁÌÌ ÏÆ ÕÓ 
ÔÏÇÅÔÈÅÒ ÔÈÁÔ ÍÁËÅ ÔÈÉÓ ÈÁÐÐÅÎȣÉÔȭÓ 
ÅÖÅÒÙÂÏÄÙȟ ÁÎÄ ×Å ÁÌÌ ÎÅÅÄ ÅÁÃÈ ÏÔÈÅÒ Ȱ 
(T)

Ȱ7Å ÈÁÖÅ ÔÏ ÂÅ ÖÅÒÙ ÆÌÅØÉÂÌÅȟ ÁÎÄ ÔÈÉÎË ÏÕÔ 
of the box, and put our heads together to 
ÃÏÍÅ ÕÐ ×ÉÔÈ ×ÈÁÔȭÓ ÇÏÉÎÇ ÔÏ ×ÏÒË ÉÎ ÔÈÁÔ 
ÓÉÔÕÁÔÉÏÎ ÓÏÍÅÔÉÍÅÓ Ȱ ɉ4Ɋ

Ȱ4ÈÁÔȭÓ ÖÅÒÙ ÉÍÐÏÒÔÁÎÔ ÁÎÄ ×Å ÃÁÎ ÌÅÁÒÎ 
ÓÏ ÍÕÃÈ ÆÒÏÍ ÅÁÃÈ ÏÔÈÅÒȭÓ ÅØÐÅÒÉÅÎÃÅÓ 
and different backgrounds (T)

ÅTeam work

ÅFlexibility 
and 
creativity

Å Learning



Á)ÔȭÓ ÎÏÔ ÊÕÓÔ ÓÔÕÄÅÎÔÓȟ ÈÅȭÓ ×ÏÒËÉÎÇ ×ÉÔÈ 
parents a lot to help them learn how to work 
×ÉÔÈ ÔÈÅÉÒ ÃÈÉÌÄȢ 4ÈÁÔȭÓ Á ÂÉÇ ËÅÙȢ ɉ4Ɋ

Á!ÎÄ ÆÒÏÍ ÍÙ ÐÅÒÓÏÎÁÌ ÅØÐÅÒÉÅÎÃÅȟ ÔÈÅÙȭÖÅ 
ÁÌ×ÁÙÓ ËÅÐÔ ÍÅ ÉÎÖÏÌÖÅÄȢ )ȭÖÅ ÇÉÖÅÎ ÔÈÅÍ ÍÙ 
ÐÅÒÓÏÎÁÌ ÃÅÌÌ ÐÈÏÎÅ ÎÕÍÂÅÒȟ ÁÎÄ )ȭÖÅ 
ÅÎÃÏÕÒÁÇÅÄ ÔÈÅÍ ÔÏ ÃÁÌÌ ÍÅ ÉÆ ÔÈÅÒÅȭÓ ÁÎÙ 
way I can assist them to help my son 
learn..(P)



ȰɍÔÅÁÃÈÅÒÓɎ ÓÔÁÙ ÉÎ ÃÏÎÓÔÁÎÔ ÃÏÎÔÁÃÔ 
with the community support 
individuals. And there have been times 
ȣ ÔÈÁÔ ÔÈÅ ÄÏÃÔÏÒȟ ÔÈÅ ÐÌÁÙ ÔÈÅÒÁÐÉÓÔȟ 
the counselor, and individuals from the 
ÓÃÈÏÏÌ ÁÎÄ ÈÉÓ ÈÏÍÅ ÓÃÈÏÏÌȟ ȣÁÌÌ ÇÏÔ 
together at a round table meeting 
ÁÎÄȣÅÖÅÒÙÏÎÅ ÇÏÔ ÏÎ ÔÈÅ ÓÁÍÅ ÐÁÇÅȢ 
And so everyone stays in constant 
communication so his teachers and his 
doctors know the same information at 
ÁÌÌ ÔÉÍÅÓȢȱ ɉ0Ɋ

ÁWraparound 
approach





Ȱ×ÈÅÎ you walk in in the morning 
teachers will greet you to see if you 
had a bad night or something and they 
will ask you if you are having a bad day 
ÁÎÄ ÉÆ ÙÏÕ ÁÒÅ ÔÈÅÙȭÌÌ ÊÕÓÔ ÌÅÔ ÉÔ ÇÏȱ (S)

Ȱ4ÈÅÙ ÔÒÙ ÔÏ ÅÎÃÏÕÒÁÇÅ ÔÈÅ ËÉÄÓ ȣ4ÈÅÙ 
ÄÏÎȭÔ ÉÎÔÉÍÉÄÁÔÅ ÔÈÅÍȟ ÔÈÅÙ ÁÃÔÕÁÌÌÙ 
try to become friends with them, no 
matter how much of a nuisance he has 
ÂÅÅÎȟ ÔÈÅÙȭÌÌ ÁÌ×ÁÙÓ ÔÒÙ ÔÏ ÅÎÃÏÕÒÁÇÅ 
ÔÈÅÍȢ Ȱ ɉ0Ɋ

ÁPositive 
Interactions



Ȱ) ËÎÏ× ÔÈÅ ËÉÄÓ ÔÈÁÔ ) ÇÅÔ ÉÎ ÃÏÎÔÁÃÔ ×ÉÔÈ 
are so used to everyone giving up on them, 
you kind of have to go through a stage 
×ÉÔÈ ÔÈÅÍ ÏÆ ÇÁÉÎÉÎÇ ÔÈÅÉÒ ÔÒÕÓÔȢ !ÎÄ )ȭÖÅ 
had several kids tell me, well why are you 
even trying? Cause everyone gives up on 
me. I know that you have to really be 
sincere about this job, or it will show. It will 
ÓÈÏ×ȱ ɉ4Ɋ

ȰȣÔÈÅ ÔÅÁÃÈÅÒÓ ÁÃÔÕÁÌÌÙ ËÎÏ× ×ÈÁÔ ÔÈÅÙȭÒÅ 
doing ȣȢ)ÔȭÓ ÎÏÔ ÌÉËÅ ÔÈÅÙȭÒÅ ÔÒÙÉÎÇ ÔÏ 
change you, but they trying to make you 
better student, so you could be better at 
life (S)

ÁTrust


