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Agenda
ÅFoundations
ïKey Principles of Response to Intervention
ïWhy a Comprehensive Approach to Behavior and 

Academics

ÅPractices
ïIdentification (Screening)
ïProgress Monitoring
ïThree-Tiered Model
ïProblem Solving

ÅSystems to Support these Practices
ïApplication of Implementation Drivers
ïStages of Implementation
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Schools adopting SWPBIS by year
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Schools use SWPBIS (Feb, 2011)
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FOUNDATIONS
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Response to Instruction/Intervention (RtI):
The Foundation

RtIis the practice of :

(1)providing high-quality instruction/intervention
matched to student needs and 

(2) using learning rateover time and level of 
performanceto

(3) make important educational decisionsto guide 
instruction 

Å
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!ǾƻƛŘƛƴƎ aȅǘƘǎΧ

RtI IS:

ÅA process designed to maximize student achievement

ÅA method to deliver effective interventions earlier and 
efficiently

ÅFocused on outcomes

ÅAbout student progress

RtI IS NOT:

ÅA way to delay services to students

ÅA way to avoid special education placement

ÅA hoop to jump through to ensure special education 
placement
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An Essential Shiftin Thinking

The central question is not: 

ά²Ƙŀǘ ŀōƻǳǘ ǘƘŜ ǎǘǳŘŜƴǘǎ ƛǎ ŎŀǳǎƛƴƎ ǘƘŜ 
ǇŜǊŦƻǊƳŀƴŎŜ ŘƛǎŎǊŜǇŀƴŎȅΚέ

but

ά²Ƙŀǘ ŀōƻǳǘ ǘƘŜ ƛƴǘŜǊŀŎǘƛƻƴ ƻŦ ǘƘŜ ŎǳǊǊƛŎǳƭǳƳΣ 
instruction, learners and learning environment 

should be altered so that the students will 
ƭŜŀǊƴΚέ

This shift alters everything else

Ken Howell 8



What We Need for Education Reform 

άwŜǎǇƻƴǎŜ ǘƻ LƴǘŜǊǾŜƴǘƛƻƴέ όw¢Lύ Φ Φ Φ
a way of screeningchildren, earlyin 

their schooling, that can help schools and 
educators identify those who may not be 
responding to instruction ςand thus may be at 
risk for school failure. The technique allows 
schools, on a school-widebasis, to provide any 
student more intensive supportςand monitor
their progressςthan may be typically available 
in every classroom.

AlexaPosny, Assistant Secretary, OSERS
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What is RtI?

1) Multi-tiered
2) Problem solving approach
3) Evidence-based instruction/intervention
4) Increasing levels of intensity
5) Decisions based on data
6) Progress monitoring

ÅStudents' progress is closely monitored at each stage of 
intervention to determine the need for further research-
based instruction and/or intervention in general 
education, in special education, or both

RtIAction Network
10



Universal

Targeted

Intensive
RTI

Continuum of 

Support for 

ALL

Dec 7, 2007

Science

Soc Studies

Reading

Math

Soc skills

Basketball

Spanish

[ŀōŜƭ ōŜƘŀǾƛƻǊΧƴƻǘ ǇŜƻǇƭŜ11



Lƴ hǘƘŜǊ ²ƻǊŘǎΧ
ÅWe organize our resources 
ïMulti-Tier model 

ÅSo kids get help early
ïActions based on outcomes (data!), not procedures

Å²Ŝ Řƻ ǎǘǳŦŦ ǘƘŀǘΩǎ ƭƛƪŜƭȅ ǘƻ ǿƻǊƪ
ïEvidence-Based interventions

Å!ƴŘ ƳŀƪŜ ǎǳǊŜ ǘƘŜȅΩǊŜ ǎǳŎŎŜǎǎŦǳƭ
ïProgress monitoring

ïProblem-Solving process

ïIncreasing levels of intensity

12



Features of an RtIModel

1) Universal screening
2) Data-based decision making and problem solving
3) Continuous progress monitoring
4) Focus on successful student outcomes
5) Continuum of evidence-based interventions
6) A core curriculum is provided for all students
7) A modification of this core is arranged for students 

who are identified as nonresponsive
8) A specialized and intensive curriculum for students 

with intensive needs
9) Focus on fidelity of implementation

13



Challenge



Doing More with Less

ÅNeed a Comprehensive Approach to 
Behavior and Academics

ÅIt may be necessary and more efficient to 
have a single, integrated system of 
supports

ÅMay need to move away from separate, 
parallel systems

15



Braiding Academic & Behavior Supports

Bohanon, Goodman, & McIntosh. ñIntegrating Academic & Behavior 

Supports Within an RtI Framework, Part 1: General Overviewò

http://www.rtinetwork.org/learn/behavior/integrating-behavior-and-

academic-supports-general-overview

A Response to Intervention 

(RtI) Model is a framework

for the integration of school-

wide academic and behavior 

supports for each tier of 

intervention



Tiered Model of School Supports & the Problem-
Solving Process (parallel systems)

ACADEMIC and BEHAVIOR SYSTEMS

Tier 3: Intensive, Individualized 
Interventions & Supports

The most intense (increased time, narrowed focus, 
reduced group size) instruction and intervention based 

upon individual student need provided in addition to and 
aligned with Tier 1 & 2 academic and behavior instruction 

and supports.

Tier 2: Targeted, Supplemental 
Interventions & Supports

More targeted instruction/intervention and supplemental 
support in addition to and aligned with the core academic 

and behavior curriculum.

Tier 1: Core, Universal 
Instruction & Supports 

General academic and behavior instruction and support 
provided to all students in all settings.

Floridaôs State Transformation Team on RtI (Dec. 3, 2009)

For academics 
or behavior, RtI 
principles & 
characteristics 
are the same 
across tiers

17



TIER I: Core, Universal

18

GOAL: 100% of students achieve
at high levels

Tier I: Implementing  well researched 
programs and practices demonstrated to 
produce good outcomes for the majority of 
students.
Tier I: Effective if at least80% are meeting 
benchmarks with access to Core/Universal 
Instruction.
Tier I: Begins with clear goals:
1.What exactly do we expect all students to 
learn ?
2.How will we know if and when theyôve 
learned it?
3.How you we respond when some 
students donôt learn?
4.How will we respond when some 
students have already learned? 

Questions 1 and 2 help us ensure a 
guaranteed and viable core curriculum

18



TIER II: Supplemental, Targeted

19

Tier II 
For approx. 20% of students

Core 
+

Supplemental

Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ
Tier II Effective if at least 70-80% of 
students improve performance (i.e., gap is 
closing towards benchmark and/or 
progress monitoring standards).
1.Where are the students performing 
now?
2.Where do we want them to be?
3.How long do we have to get them 
there?
4.How much do they have to grow per 
year/monthly to get there?
5.What resources will move them at that 
rate?

19



TIER III: 
Intensive, Individualized

20

Tier III 
For Approx 5% of Students

Core

+
Supplemental

+
Intensive Individual Instruction
Χǘƻ ŀŎƘƛŜǾŜ ōŜƴŎƘƳŀǊƪǎ

1.Where is the students performing 
now?
2.Where do we want him to be?
3.How long do we have to get him 
there?
4.What supports has he received?
5.What resources will move him at 
that rate?

Tier III Effective if there is progress (i.e., 
gap closing) towards benchmark and/or 
progress monitoring goals.

20



The integration/combination of the two:

Å are critical for school success

Å utilize the three tiered prevention model

Å incorporate a team approach at school level, grade 
level, and individual level

Å Share the critical feature of data-based decision 
making

Å produce larger gains in literacy skills than the 
reading-only model 

ï (Stewart, Benner, Martella, & Marchand-Martella, 2007) 

School-wide Behavior & Reading Support

21



Common Features of
School-Wide Reading & Behavior

ÅEstablish Commitment

ÅEstablish and Maintain Team

ÅSelf-Assessment (Fidelity and Outcomes)

ÅContinuum of Supports

ÅEstablish Information Systems

ïFor developing treatments

ïFor progress monitoring

ïFor evaluation

ÅBuild Capacity for Function-Based Support
22



Integrated Functions Across All Tiers of Support

Team approach

Progress monitoring

Data-based decisions

Evidence-based 
practices
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Shared Instructional Features of 
School-Wide Reading & Behavior

ÅClear goals and expected outcomes

ÅInstructional delivery

ïClear examples (and non examples)

ÅInstructional grouping

ÅOpportunities to practice skills

ÅFeedback on student responding

ÅEncouragement for appropriate responding

ÅError correction

ÅAdequate instructional time

24



Research
ÅHigh quality academic instruction (e.g., content matched to 

student success level, frequent opportunity to respond, 
frequent feedback) by itself can reduce problem behavior  
(Filter & Horner, 2009; Preciado, Horner, Scott, & Baker, 2009, Sanford, 2006)

Å Implementation of school-wide positive behavior support 
leads to increased academic engaged time and enhanced 
academic outcomes (Algozzine& Algozzine, 2007; Horner et al., 2009; 
Lassen, Steele, & Sailor, 2006)

ÅChildren who fall behind academically will be more likely to 
find academic work aversive and also find escape-maintained 
problem behaviors reinforcing (McIntosh, 2008; McIntosh, Sadler, & 
Brown, 2010) 

ÅChildren of the Code: A Social Education Project  
http://www.childrenofthecode.org/

25
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Relationship between behavior and reading

Children of the Code: A Social Education Project

http://www.childrenofthecode.org/



Cycle of Academic and Behavioral Failure: 
Aggressive Response

(McIntosh, 2008)

Teacher presents 

student with grade 

level academic task

Student engages 

in problem 

behavior

Teacher removes 

academic task or 

removes student

Student escapes 

academic task

Studentôs academic 

skills do not improve

So, which is ité

Academic problems lead to behavior 

problems?

or

Behavior problems lead to academic 

problems?  

Not sureé

Probably a combination of both

27



When we try to pick out anything by itself, we find that 

it is hitched to everything else in the universe

- John Muir
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PRACTICES
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Possibilities of Behavior/Academic Concerns around 

function of problem

Academic 
Problems

Behavior Problems Interrelated 
Behavior and 

Academic Problems

Nonrelated Behavior and 
Academic Problems



Process: Referral for behavior problems

Student is 
referred for 

behavior concern

Develop behavior 
support plan

No

Universal Supports 
implemented with 

fidelity?

Improve fidelity of 
Universal Supports

No

Conduct behavior 
functional assessment

Yes

Document previous 
strategies implemented 

to address problem

Conduct academic 
functional assessment 

Yes

Does behavior serve to 
escape/avoid academic 

task?

Develop integrated 
academic and behavior 

support plan



Process: Referral for academic problems
Student is 

referred for 
Academic 
concern

Does studentôs 
behavior interfere with 
learning opportunities

Develop integrated 
academic and behavior 

support plan

Develop academic 
support plan

Conduct academic and 
behavior functional 

assessment 

Conduct academic 
functional assessment

Universal Supports 
implemented with 

fidelity?

Improve fidelity of 
Universal Supports

No

Yes

No

Yes

Document previous 
strategies implemented       

to address problem



Examples of Academic and Behavior Practices

Continuum of Supports

Universal Prevention
Behavior

ÅIdentify expectations

ÅTeach

ÅMonitor

ÅAcknowledge

ÅCorrect

Reading

ÅEvidence based 

curriculum focused on:
ÅPhonemic Awareness

ÅAlphabetic Principal

ÅFluency

ÅVocabulary

ÅComprehension

ÅAdequate teaching time

ÅTrained instructors

ÅProgress monitoring

ÅActive participation with 

frequent feedback

Targeted Intervention
Behavior
ÅCheck-in, Checkout
ÅSocial skills training
ÅMentoring
ÅOrganizational skills
ÅSelf-monitoring
Reading
ÅTeacher-Directed PALS
ÅK PALS
ÅFirst Grade PALS
ÅRoad to the Code
ÅREWARDS
ÅPeer Assisted Learning Strategies
ÅRead Naturally

Intensive Intervention
Behavior
ÅIndividualized, functional assessment 

based behavior support plan
Reading 
ÅScott Foresman Early Reading 

Intervention
ÅReading Mastery
ÅCorrective Reading

33



Continuum of Supports

The need to 

enhance 

environmental 

structures 

increases

The frequency 

for collecting and 

acting upon 

information 

increases

As the magnitude of the problem increasesé.

The required 

resources to 

address the 

problem 

increases

34



Fidelity of Implementation

ÅAre we implementing the practices 
correctly and consistently over time?

HOW DO YOU KNOW?

ÅStudents cannot benefit from 
interventions that they do not 

experience!(Fixsen, Blase, Horner, & Sugai, 2008)

35



Fidelity of Implementation

ÅInterventions are implemented as intended

ÅNecessary to evaluate student response to 

intervention

Considerations:
ïWhat are the essential components of an intervention?
ÅDosage: amount of time intervention is to be implemented (e.g., 

frequency, duration of intervention, etc.)

ïHow will you determine the accuracy of each component?



www.swis.org



Data Analysis

ÅLack of progress:

ωIs the intervention being implemented with fidelity?

ωDo we have the right intervention?

ωDoes it match the function?

ωDo we have the right function?

ωDo we (or student) need additional supplemental 
supports?

ωYouTube - Cleaning Snow Off The Wrong Car

http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ
http://www.youtube.com/watch?v=KbY-Ofg8WaQ


School Tier 1 Critical Elements
(elementary school - BoQ)



District Implementation Level (all schools 

- BoQ)



High Implementing Florida PBS Schools

Average 
Score

66

Average 
Score

66

Average 
Score

72

Average 
Score

77

41



42



43



44



Indicates that focusing on behavior does not impede student performance but in fact, may help 
maintain or increase it! 45



Identification (Screening)
Approved Commercial Screeners: Office of Special 
Education Programs (OSEP) 
Å SSBD: Systematic Screening for Behavior Disorders
ïWalker & Severson (K-6 only)

Å SSBS: School Social Behavior Scale
ï Merrell, (K-12)

Å Revised Problem Behavior Checklist
ï Quay & Peterson (Ages 5-18)

Å ECBI: Eyberg Child Behavior Inventory
ï Eyberg& Ross (Ages 2-17)

Å SESBI: Sutter-Eyberg Student Behavior Inventory
ï Sutter & Eyberg(Ages 2-17)

Å SRSS: Student Risk Screening Scale - Drummond

Å CRS-R: Connerôs Rating Scales, Revised (Ages 3-17)

Å CBM (DIBELS/AIMSweb)

Å SWIS

46



FLPBS homepageéResourceséTier 2é 

Student IdentificationéNEW Teacher 

Nomination Form
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Student Identification:
A System or a Student Problem?

Å Tier 1 SWPBS:

ωWas the student taught the school-wide expectations and rules?

ωDid the student earn reinforcersfor engaging in the school-wide 
expectations?

ÅGap Analysis (Classroom):

ωLǎ ǘƘŜ ǎǘǳŘŜƴǘΩǎ ǇǊƻōƭŜƳ ōŜƘŀǾƛƻǊ ǎƛƎƴƛŦƛŎŀƴǘƭȅ ŘƛŦŦŜǊŜƴǘ ŦǊƻƳ ƘƛǎκƘŜǊ 
peers?

ωAre effective instruction and behavior management occurring within 
the classroom?

Å If the answer is ñNoò to any of these questions, address the environment 
(SWPBS/Classroom) before considering Tier 2 supports.

48



Progress Monitoring

ÅProgress Monitoring

ïCBM

ïSWIS

ïCheck in-Checkout

49



Data Collection

Daily Progress Reports

Checklists

Structured Interviews

Permanent Products

ODRs 

School-Wide Measures

Direct Observation

Behavior Rating Scale

Progress Monitoring    

Frequency
People Collecting Data

Once a day

Several times a week

1-2x/week

1-2x/Month

Monthly

Several times a day

Daily

Anyone

Teachers

Paraprofessionals

Guidance

School Psychologist

Teachers

Behavioral Expertise





www.swis.org
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www.swis.org



Adapted from Crone, Horner & Hawken (2003)

Points Possible:  __72___

Points Received: __55__

% of Points: __76__

Goal Achieved?    Y    N

Behavior Report Card

Name: Sally Mae Date: 2/1/08

Rating Scale: 3=Good day   2= Mixed day  

1=Will try harder tomorrow

¢ŜŀŎƘŜǊ /ƻƳƳŜƴǘǎΥ L ǊŜŀƭƭȅ ƭƛƪŜ ƘƻǿΧ 
________________________________________________________________________________________
________________________________________________________________________________________
________________________________________________________________________________________

HR 1st 2nd 3rd 4th L 5th 6th

BE RESPECTFUL 2

BE RESPONSIBLE 3 2 3

BE PREPARED

Parent Signature(s) and Comments: _______________________________________________

3

3 1

1

1

1

1

1

3

3

3

3 3 3

3 3

2

3

2

2

GOALS

FLBPS homepageéResourceséTier 2é

Progress MonitoringéBehavior Report Card
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School Implementation Level
(elementary school - PIC)



School Tier 1 Critical Elements
(elementary school - PIC)



District Implementation Level 
(across all schools - PIC)



District Tier 1 Critical Elements
(all schools - PIC)



Problem Behaviors Improving   

ÅDiscipline data show a decrease in problem behavior
ωAt least 80% of students receive 0-1 ODRs

ω Significant decrease in ODRs from previous month/quarter

ω Decrease in OSS/ISS days 

ÅReview other data sources to confirm progress
ωAt least 80% of students contact reward events

ω PIC/TIC, BoQ/SET 

ω Consistency exists across teachers, grade-levels/hallways, etc.

ω School-climate/faculty surveys more positive or supportive

ÅODRs are decreasing equally - disaggregate the data
ωESE/SPED, ethnicity/race, free/reduced lunch, male/female

ω Classroom, grade-level, individual teachers




