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Comprehensive, Integrated, Three-tiered 
Models of Prevention: Integrating Response-

to-Intervention and Positive Behavior Supports

Kathleen Lane, Ph.D., BCBA-D and Wendy  P. Oakes, Ph.D.

Vanderbilt University

We offer this session as a guide for using 
multiple sources of data to support students

with reading and behavioral challenges

Agenda
 Introduction
 Academic Screening Tools

 Dynamic Indicators of Basic Early Literacy Skills (DIBELS; Good & Kaminski, 2002)
 AIMSweb (Pearson)
 Other Academic Performance Measures

 Behavior Screening Tools

 Early Screening Project (ESP; Walker, Severson, & Feil,1994)

 Social Skills Improvement System: Performance Screening Guide (SSiS; Elliott & 
Gresham, 2007)

 Behavioral and Emotional Screening System (BESS; Kamphaus & Reynolds, 2007)

 Strengths and Difficulties Questionnaire (SDQ; Goodman, 1997)

 Student Risk Screening Scale (SRSS; Drummond,1994)

 Systematic Screener for Behavior Disorders (SSBD; Walker & Severson, 1992)
 Logistical Considerations 

Goal: Reduce Harm
Specialized Individual Systems 
for Students with High‐Risk 

Goal: Reverse Harm
Specialized Group Systems 
for Students At‐Risk

Goal: Prevent Harm
School/Classroom‐Wide Systems for 
All Students, Staff, & Settings

Academic Behavioral Social

Comprehensive, Integrated, Three‐Tier Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Tertiary Prevention  (Tier 3)

Secondary Prevention (Tier 2) 

Primary Prevention (Tier 1) 

≈

≈

≈

PBIS Framework

Social Skills 
Improvement System 
(SSiS) ‐ Classwide 
Intervention Program
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Needs

 Accurate detection of students who need additional 
supports in the following areas
 Academic 

 Behavior

 Social

 Accurate measures to monitor performance in each 
area

Purpose

 Many school systems are adopting three-tiered 
models of prevention (e.g., Response to Intervention 
and Positive Behavior Support) to support an 
increasingly diverse student population (Sugai & 
Horner, 2002). 

 A central feature of these models is that data are 
monitored to determine responsiveness. 

 We offer this session as a guide for using multiple 
sources of data to support students with reading 
and behavioral challenges. 

Academic Screening Tools

DIBELS

AIMSweb

Edusoft 

Benchmark Assessment System 

STAR
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Curriculum-based Measurement 
(CBM)

 Allows teachers to identify students who may need 
to be monitored closely to be sure they are 
benefitting from instruction

 Should be:
 Brief and easy to administer

 Standardized

 Reliable

Curriculum-based Measurement 
(CBM)

 Examples of commercially available data 
management tools include:
 DIBELS (Good & Kaminski, 2002)

 AIMSweb (Pearson)

 Edusoft (Houghton-Mifflin)

 Benchmark Assessment System (Fountas and Pinnell; 
Heinemann Publishers)

 STAR (Renaissance Learning)

Dynamic Indicators of Basic Early 
Literacy Skills 

(DIBELS; Good & Kaminski, 2002)
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DIBELS (Good & Kaminski, 2002)

 DIBELS quickly assesses early reading skills 
identified by the National Reading Panel:
 Phonemic Awareness

 Phonics

 Fluency

DIBELS (Good & Kaminski, 2002)

 A series of one-minute probes:
 initial sound fluency (phonemic awareness), 

 naming the letters of the alphabet (phonics), 

 segmenting the phonemes in a word (phonemic 
awareness), 

 reading nonsense words (phonics), 

 oral reading of a passage (fluency)

DIBELS (Good & Kaminski, 2002)

 Measures include:
 Benchmark assessment materials (administered 3x/ year)

 Progress monitoring materials

 Measures are available for free

 Web-based data management system for sale
 Reports are available at the student, class, school, district, 

and project level.
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Example First Grade Probe: DIBELS® Nonsense Word 
Fluency (Good & Kaminski, 2002) 

Progress Monitoring 20

l i n m u s u k d o v o v __/13

p o k         b i f                 d e p               o s               w a v       __/14

k o s k o b f i z o t j a d __/14

s u g f u j j a v i m h a k __/14

t u c w i k l e n p o j r u s __/15

f a k          b i m                l o j               j e m              j a k         __/15

v e p         m e z               p a j              b e l              s a f          __/15

s e m m o j t i f w e k k u c __/15

b a v          l u n                z e f             p u j               f e v          __/15

n e l           d u k               b e c            v u l                l i v          __/15

Total correct letter sounds (CLS): _____

Total words recoded completely and correctly (WRC): _____

Error Pattern: 

Example Third Grade Probe: DIBELS® Oral 
Reading Fluency (Good & Kaminski, 2002)

ORF Progress Monitoring 5

The Sun

Did you know sunshine actually comes from a star? That’s                      10                                   

because the sun is a star just like the millions of stars in the sky.              25

The sun is so big that more than a million Earths can fit inside it.             40

The sun is not the biggest star, though. Many stars are actually              52

bigger and brighter. The sun looks bigger and brighter because            62

the Earth is closer to the sun than any other star.                                   73

The sun is a huge ball of glowing gases. It’s so hot you could                  87

never touch it. The temperature of the surface is one hundred                98

times hotter than the hottest summer day. Sometimes the sun’s              108

surface gets so hot it creates solar flares. Sometimes solar flares          119

cause difficulty on Earth. Solar flares can cause static on radio             130

stations. When solar flares are large, they can even cause electric        141

power failures……….                                                                       143 …..248                          

Total words: _____ – errors: _____ = words correct: _____

Retell: ORF Total:_________

1 2 3 4 5 6 7 8 9 10 11 12 13 14 15 16 17 18 19 20 21 22 23 24 25

26 27 28 29 30 31 32 33 34 35 36 37 38 39 40 41 42 43 44 45 46 47 48

49 50 51 52 53 54 55 56 57 58 59 60 61 62 63 64 65 66 67 68 69 70 71

72 73 74 75 76 77 78 79 80 81 82 83 84 85 86 87 88 89 90 91 92 93 94

Example Individual Student Graph: DIBELS® 
Oral Reading Fluency 
(Good & Kaminski, 2002)
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AIMSweb (Pearson)

AIMSweb (Pearson)

 AIMSweb was designed for use within a 
Response to Intervention model.

 Web-based benchmarking and progress 
monitoring system

 Measures available in language arts, reading, 
mathematics, and behavior.

AIMSweb (Pearson)

 Provides:
 Benchmark assessments (screenings)

 Progress monitoring assessments for frequent and 
continuous student assessment

 Results can be reported to students, parents, 
teachers, and administrators using its web-based 
data management and reporting system. 
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Screenshot of AIMSWEB Graph: 
Words Read Correctly Per Minute

Math Concepts and Applications 5th

Grade Probe

Data Management Systems for Screening and Progress 
Monitoring: Academic Outcomes

Heinemann The Fountas & Pinnell Benchmark Assessment 
System Series
http://www.heinemann.com/series/90.aspx

Houghton Mifflin Edusoft©
http://www.edusoft.com/corporate/products.html

Pearson AIMSweb
http://www.aimsweb.com

University of Oregon Dynamic Indicators of Basic Early Literacy Skills
https://dibels.uoregon.edu

Renaissance Learning, Inc. STAR
http://www.renlearn.com/STARproducts.aspx
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Curriculum-based Measurement (CBM)

 Teachers can also create their own 
assessment tools:
IRIS center (Vanderbilt University)

National Center on Student Progress

These resources offer information on how to 
construct and use CBM. 

Curriculum-based Measurement (CBM)

 Whether you use a commercial product or 
design your own assessment tools, the goal is 
to carefully evaluate student progress related 
to both academics and behavior to:
Monitor the level of risk in the school overtime,

Determine which students may need additional 
supports or instruction (Tier 2 or Tier 3) 

Behavior Screening Tools

 Serve as a screening practice for identifying students who 
may require additional supports.
 Early Screening Project (ESP; Walker, Severson, & Feil,1994)

 Social Skills Improvement System: Performance Screening Guide 
(SSiS; Elliott & Gresham, 2007)

 BASC2 Behavioral and Emotional Screening System (BESS; 
Kamphaus & Reynolds, 2007)

 Strengths and Difficulties Questionnaire (SDQ; Goodman, 1997)

 Student Risk Screening Scale (SRSS; Drummond,1994)

 Systematic Screener for Behavior Disorders (SSBD; Walker & 
Severson, 1992)
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Behavior Screening Tools: 
A Closer Look

Elementary School Screening Tools
*SSBD; Walker & Severson (1992)
*SRSS; Drummond (1994)
SSiS; Elliott & Gresham, (2007)
SDQ; Goodman (1997)
BESS; Kamphaus & Reynolds (2007) 

Systematic Screener for Behavior Disorders 
(SSBD, Walker & Severson,1992)

 Teacher completed

 Validated for the Elementary School

 Three Stage screening process
 All students considered: teacher nomination and ranking

 Some students considered: students ranked in the top three for 
internalizing and externalizing risk are further evaluated on the 
Critical Events Index and Combined Frequency Index for 
Adaptive and Maladaptive Behavior

 Few Students considered: Direct Observation 

 Students who meet the specified criteria for each stage 
move to the next stage. 

SSBD Screening Process
Pool of Regular Classroom Students

TEACHER SCREENING
on Internalizing and Externalizing Behavioral 

Dimensions

3 Highest Ranked Pupils on Externalizing and 
on Internalizing  Behavior Criteria

TEACHER RATING
on Critical Events Index and Combined 

Frequency Index

Exceed Normative Criteria on CEI of CFI

DIRECT OBSERVATION
of Process Selected Pupils in Classroom and 

on Playground

Exceed Normative Criteria on AET and PSB

PASS GATE 1

PASS GATE 2

PASS GATE 3

Pre-referral Intervention(s)
Child may be referred to 

Child Study Team
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Stage 1: Rank order students who most closely 
match the description of each behavior pattern.

Mutually 
Exclusive Lists

Stage 2: Externalizing - Teacher rating for 
high intensity low frequency behavior

 Critical Events Index 
completed for students 
ranked 1, 2, and 3 on 
Stage 1 for Externalizing

 So, 3 students per class 

 33 items mark as presence 
for absence

And lower intensity, high frequency 
behaviors

 Combined Frequency Index 
for Adaptive and 
Maladaptive Behavior

 12 items – Adaptive

 11 items – Maladaptive

 5-point Likert-type scale 

 1 = Never to 5 = Frequently
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Stage 2: Internalizing -Teacher rating for 
high intensity low frequency behavior

 Critical Events Index 
completed for students 
ranked 1, 2, and 3 on 
Stage 1 for Externalizing

 So, 3 students per class 

 33 items mark as presence 
for absence

And lower intensity, high frequency 
behaviors

 Combined Frequency Index 
for Adaptive and 
Maladaptive Behavior

 12 items – Adaptive

 11 items – Maladaptive

 5-point Likert-type scale 

 1 = Never to 5 = Frequently

Student Risk Screening Scale
(Drummond, 1994)

 No-cost, brief systematic screening tool originally designed to 
identify K-6 elementary-age students at risk for antisocial 
behavior

 Teachers use a one-page instrument to evaluate students on 7 
items using a 4 point Likert-type scale:
- Steals - Low Academic Achievement
- Lies, Cheats, Sneaks - Negative Attitude
- Behavior Problems - Aggressive Behavior
- Peer Rejection

 Student Risk is divided into 3 categories:
- Low 0 – 3
- Moderate 4 – 8
- High 9 - 21
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Student Risk Screening Scale
(Drummond, 1994)

SRSS By Grade Level
Fall 2010

Grade 
Level

Number of 
Students 
Screened Low Moderate High

3 N= n
(%)

n
(%)

n
(%)

4 N= n
(%)

n
(%)

n
(%)

5 N= n
(%)

n
(%)

n
(%)

Enrichment/ Behavioral Support
Reading Instruction/
Behavioral Support

Low Intensity
Behavioral Support
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Student Risk Screening Scale
(Drummond, 1994)

How reliable and valid is the SRSS for use at the 
elementary school?

Elementary Level Results: 
ROC Curves

Externalizing

.952

1 - Specificity

0.0 0.2 0.4 0.6 0.8 1.0

S
en

si
tiv

ity

0.0

0.2

0.4

0.6

0.8

1.0

AUC = 0.952

Elementary Level Results: 
ROC Curves

Internalizing

.802

1 - Specificity

0.0 0.2 0.4 0.6 0.8 1.0

S
en

si
tiv

ity

0.0

0.2

0.4

0.6

0.8

1.0

AUC = .802
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Behavior Screening Tools: 

A Closer Look

Middle School Screening Tools

*SRSS; Drummond (1994)

*SDQ; Goodman (1997)

SSiS; Elliott & Gresham, (2007)

BESS; Kamphaus & Reynolds (2007)

Student Risk Screening Scale
(Drummond, 1994)

 No-cost, brief systematic screening tool originally designed to 
identify K-6 elementary-age students at risk for antisocial 
behavior

 Teachers use a one-page instrument to evaluate students on 7 
items using a 4 point Likert-type scale:
- Steals - Low Academic Achievement
- Lies, Cheats, Sneaks - Negative Attitude
- Behavior Problems - Aggressive Behavior
- Peer Rejection

 Student Risk is divided into 3 categories:
- Low 0 – 3
- Moderate 4 – 8
- High 9 - 21

Student Risk Screening Scale
(Drummond, 1994)
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Student Risk Screening Scale
(Drummond, 1994)

How reliable and valid is the SRSS for use at the 
middle school?

Middle School Study 1: Behavioral & Academic 
Characteristics of SRSS Risk Groups

Variable Risk

Low
(n = 422)
M (SD)

Moderate
(n = 51)
M (SD)

High
(n = 12)
M (SD)

Significance 
Testing

ODR 1.50 
(2.85)

5.02 
(5.32)

8.42 
(7.01)    

L<M<H  

In-School 
Suspensions

0.08 
(0.38)

0.35 
(1.04)

1.71 
(2.26)      

L<M<H

GPA 3.35 
(0.52)

2.63 
(0.65)

2.32 
(0.59)       

L>M, H
M=H

Course 
Failures

0.68 
(1.50)

2.78 
(3.46)

4.17 
(3.49)      

L<M, H
M=H

(Lane, Parks, Kalberg, & Carter, 2007)

Urban Middle School: Behavioral & Academic 
Characteristics of SRSS Risk Groups

Variable Risk

Low
(n = 82)
M (SD)

Moderate/High
(n = 30)
M (SD)

Significance 
Testing

ODR
(rate)

0.001 
(0.005)

0.006
(0.009) L < MH

Course Failures 91.51
(4.40)

82.99 
(4.38) L > MH

(Lane, Bruhn, Eisner, & Kalberg, 2010)
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Strengths and Difficulties Questionnaire
(Goodman, 1997)

More information can be 
found at:

www.SDQinfo.com

Behavior Screening Tools: 

A Closer Look

High School Screening Tools

*SRSS; Drummond (1994)

SSiS; Elliott & Gresham, (2007)

SDQ; Goodman (1987)

BESS; Kamphaus & Reynolds (2007)

Student Risk Screening Scale
(Drummond, 1994)
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Student Risk Screening Scale
(Drummond, 1994)

How reliable and valid is the SRSS for use at the 
high school?

High School: Behavioral & Academic 
Characteristics of SRSS Risk Groups Using SRSS 
Time 1 to Year 2 
Instructional Rater

Variable Risk

Low
(n = 348)
M (SD)

Moderate
(n = 54)
M (SD)

High
(n = 19)
M (SD)

Significance 
Testing

ODR 3.87 
(6.27)

6.89
(6.34)

9.89
(8.23)

L < M,  H
M = H

GPA 3.10
(0.86)

2.51 
(0.80)

2.16 
(0.83)

L > M,  H
M = H

(Lane, Kalberg, Parks, & Carter, 2008)

High School: Behavioral & Academic Characteristics of 
SRSS Risk Groups Using SRSS 
Time 1 to Year 2 
Non-Instructional Rater

Variable Risk

Low
(n = 328)
M (SD)

Moderate
(n = 52)
M (SD)

High
(n = 35)
M (SD)

Significance 
Testing

ODR 3.53
(5.53)

8.27
(7.72)

8.97
(9.39)

L < M,  H
M = H

GPA 3.10
(0.82)

2.45
(0.84)

2.38
(0.88)

L > M,  H
M = H

(Lane, Kalberg, Parks, & Carter, 2008)
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High Schools: Behavioral & Academic Characteristics of SRSS 
Risk Groups    
Winter Year 1Screening Predicting Year 1
2nd Period Raters

Variable Risk

Low
(n = 1454)

M (SD)

Moderate
(n = 162)
M (SD)

High
(n = 38)
M (SD)

Significance 
Testing

ODR 0.0059 
(0.01)

0.0199 
(0.03)

0.0293 
(0.03)

L<M<H  

GPA 3.25 
(0.74)

2.27 
(0.76)

1.96 
(1.01)

L > M, H; M = H

Course 
Failures

1.13 
(2.50)

4.64
(4.45)

7.03 
(7.06)

L<M<H

(Lane, Oakes, Parks, & Cox, in press)

High Schools: Behavioral & Academic Characteristics of SRSS 
Risk Groups    
Spring Year 1 Screening Predicting Spring Year 2
7nd Period Raters

Variable Risk

Low
(n = 954)
M (SD)

Moderate
(n = 115)
M (SD)

High
(n = 37)
M (SD)

Significance 
Testing

ODR 0.0074 
(0.02)

0.0300 
(0.04)

0.0496 
(0.06)

L < M < H

GPA 3.22
(0.72)

2.43 
(0.75)

1.76 
(0.84)

L > M > H

Course 
Failures

1.10
(2.40)

3.10 
(3.79)

5.62 
(6.05)

L < M < H

(Lane, Oakes, Parks, & Cox, in press)

Measure Authors Ordering Information
Early Screening 
Project  

Walker, Severson, & Feil 
(1994)

Available for purchase 
from Sopris West 

Systematic Screening 
for Behavior Disorders  

Walker & Severson 
(1992)

Available for purchase 
from Cambium Learning/ 
Sopris West

Student Risk Screening 
Scale  

Drummond (1994) Free

Strengths and 
Difficulties 
Questionnaire  

Goodman (1991) Free online at 
http://www.sdqinfo.com/

Behavior and 
Emotional Screening 
System 

Kamphaus & Reynolds 
(2007)

Available for purchase 
from Pearson/ PsychCorp 

Social Skills 
Improvement System: 
Performance Screening 
Guide

Elliott & Gresham, 
(2007)

Available for purchase 
from Pearson/ PsychCorp
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Behavior and Emotional Screening 
System

(Kamphaus & Reynolds, 2007; 

Pearson)

Behavioral and Emotional Screening 
System

 Features
 Systematic

 Comprehensive
 Identifies strengths in addition to weaknesses

Grades preK-12

 Reliable

 Quick and easy to complete
 Rating forms range from 25-30 items

 Takes about 5 minutes to rate each student

 45 min- 1 hr per class

(Kamphaus & Reynolds, 2007; Pearson)

Behavioral and Emotional Screening 
System

 Screening Indicates overall risk level

 Normal

 Elevated

 Extremely elevated

 The BASC-2 Rating Scales can then be used for students above 
Normal Risk to further determine areas of need.

 Internalizing problems

 Externalizing problems

 School problems

 Adaptive skills

 Reported results include a single total score

 Reliable and accurate predictor of a broad range of problems

(Kamphaus & Reynolds, 2007; Pearson)
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Source: Neithercott & Hanken (2008). Behavioral and Emotional Screening System a Tier 1 Solution. 
Presented at the Kansas Association of School Psychologists/ Council for Exceptional Children Conference.

Social Skills Improvement System

(Gresham & Elliott, 2007; Pearson)

SOCIAL SKILLS IMPROVEMENT SYSTEM 

 The SSiS is a comprehensive, multi-tiered program for 
improving social behavior.

 The SSiS consists of:  

Primary Level

 SSiS: Performance Screening Guides for Class-wide 
Screening (Elliott & Gresham, 2007)

 SSiS: Class-wide Intervention Program (Elliott & Gresham, 2007)

Secondary or Tertiary Level

 SSiS: Rating Scales (Gresham & Elliott, 2008)

 SSiS: Intervention Guide for targeted supports (Elliott & 
Gresham, 2008)
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 Three levels are available (ages 3-18 yrs):
 Preschool
 Elementary
 Secondary

 Focus on keystone classroom behaviors and skills

 Four key areas are assessed: 
 Prosocial Behavior 
 Motivation to Learn
 Reading Skills
 Math Skills

(Elliott & Gresham, 2007; Pearson)

SSiS: PERFORMANCE SCREENING GUIDE

EXAMPLE: Performance Screening Guide

(Elliott & Gresham, 2007; Pearson)

Example: Performance screening guide results

Students 
Scoring a 1 in 
any area & 
Suggested 

Action

Students Scoring 
a 2 or 3 in any 

area & 
Suggested 

Action

Columns to evaluate 
each skill area

Class roster of 
student names

(Elliott & Gresham, 2007; Pearson)
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Illustration of schoolwide data display
SSiS: Performance Screening Guide

Source: Lane, Menzies, Oakes, & Kalberg (in preparation). Systematic screenings of behavior 
to support instruction: From preschool to high school. 

SSIS: Peformance Screening Guide
Data: Jamison Middle School (N=880) 

Fall 2009 

84.7% 
(745)

72.7%
 (640)

79.7% 
(701)

81.0%
 (713)

10.1% (89) 21.5% 
(189)

12.7% 
(112)

12.8%
 (113)

 5.2% (46) 5.8% (51) 7.6% (67) 6.2% (54)

0
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Math Reading Prosocial Behavior Motivation to Learn

Domain

N
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 o
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S
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d
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ts

Meets or Exceeds Expectations Caution Action Needed

In need of 
additional 
instruction, 
teacher 

attention, 
monitoring
(Kettler, Elliott, 

Davies, & Griffin, 
2009)

In need of direct 
instructional 

actions
(Kettler, Elliott, 

Davies, & Griffin, 
2009)

Essential Components of 
Primary Prevention Efforts

1
• How do you monitor student                            

performance over time? 

2
• How do we identify students for secondary and 

tertiary supports within the context of 
integrated, three-tiered models of prevention? 

Goal: Reduce Harm
Specialized Individual Systems 
for Students with High‐Risk 

Goal: Reverse Harm
Specialized Group Systems 
for Students At‐Risk

Goal: Prevent Harm
School/Classroom‐Wide Systems for 
All Students, Staff, & Settings

Academic Behavioral Social

Comprehensive, Integrated, Three‐Tier Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Tertiary Prevention  (Tier 3)

Secondary Prevention (Tier 2) 

Primary Prevention (Tier 1) 

≈

≈

≈

PBIS Framework

Social Skills 
Improvement System 
(SSiS) ‐ Classwide 
Intervention Program
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A Systematic Approach to Designing a 
Secondary Intervention Plan

 Step 1: Construct your assessment schedule

 Step 2: Identify your secondary supports
 Existing and new interventions

 Step 3: Determine entry criteria
 Nomination, academic failure, etc.

 Step 4: Identify outcome measures
 Pre and post tests, CBM, etc.

 Step 5: Identify exit criteria
 Reduction of discipline contacts, academic success, etc.

 Step 6: Consider additional needs

Procedures for Monitoring: Assessment Schedule

Aug Sept Oct Nov Dec Jan Feb Mar Apr May

School Demographics

*Student Demographics X X X X X X

Student Outcome Academic Measures

Report Card (MS/HS)
*GPA 
*Course Failures

X X X X

Student Outcome Behavior Measures

*SRSS - Screener X X X

Discipline  *ODR X X X X

*Attendance (Tardies/   
Unexcused Absences)

X X X

Referrals

SPED and  S-TEAM X X X

Program Measures For Consented Teachers Only

*Social Validity (PIRS) X X X

*SET/Treatment Integrity 
(TI)  Interval

X

*TI -Observations X

A Systematic Approach to Designing a 
Secondary Intervention Plan

 Step 1: Construct your assessment schedule

 Step 2: Identify your secondary supports
 Existing and new interventions

 Step 3: Determine entry criteria
 Nomination, academic failure, etc.

 Step 4: Identify outcome measures
 Pre and post tests, CBM, etc.

 Step 5: Identify exit criteria
 Reduction of discipline contacts, academic success, etc.

 Step 6: Consider additional needs
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Secondary Intervention Grid

Support Description School-wide 
Data:  

Entry Criteria

Data to Monitor 
Progress

Exit Criteria

Using the SDQ to Identify Supports

Subscales Levels 
borderline or 

abnormal

Possible Supports

emotional symptoms abnormal Guide counselor led groups

conduct problems borderline or 

abnormal

Anger management

Conflict Resolution Skills

hyperactivity Borderline or 
abnormal

Self-regulation strategies 

Behavioral Contracting

peer problems abnormal Friendship groups

prosocial behavior abnormal Social Skills training

Sample Secondary Intervention Grid: Elementary

Support Description Schoolwide 
Data:  Entry 

Criteria

Data to 
Monitor 
Progress

Exit Criteria

Project WRITE Improving the writing skills 
of students with behavioral 
concerns and poor writing 
skills

Behavior: (SRSS: 
SSBD) – high or 
moderate risk
and 
Academic: 
TOWL (<25)

Weekly 
Writing probes

Story elements of 5+ 
more (stable)

Self-
monitoring

Improving the academic 
production (completion/ 
accuracy) and engagement 
of students with high 
hyperactivity (H) and 
conduct problems (CP) who 
also are not achieving 
academically.

Behavior: SDQ -
abnormal range 
on Hyper. and 
Conduct Problem 
scales 
Academic: 1 or 
more course 
failure; or at risk 
on CBM (math or 
reading)

Work 
completion and 
accuracy of the 
academic area 
of concerns: 
passing grades 

Passing grade on 
report card in the 
academic area of 
concern 
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Enrichment/
Behavioral Support

Sample Secondary Intervention Grid: Elementary
Support Description Schoolwide 

Data:  Entry 
Criteria

Data to 
Monitor 
Progress

Exit Criteria

Reading 
Enrichment 
and 
Behavior 
Contract

Self-selection of topic or 
book to complete activity: 
presentation, song, cartoon, 
play, display, written 
response. Choice of activity 
selected by student. Behavior 
contract for activity 
completion and self directed 
behavioral expectations 
agreed on and signed by 
teacher, student, and parent 
when possible. 

Academic:
DIBELS CBM
Meeting end 
of year 
benchmark 
goal in 
reading
Behavior: 
SRSS –
moderate (4 –
8) or high risk 
(9– 21)

Meeting 
Criteria in 
Contract; 
Student 
reports daily 
activities 
toward goal 
to teachers.
Successful 
completion 
of class 
work.

Academic:
Completion of 
contract (may 
enter into another 
contract upon 
successful 
completion)
Behavior:
SRSS – low risk (0 
– 3)

Reading Instruction/
Behavioral Support
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Sample Secondary Intervention Grid: Elementary
Support Description Schoolwide 

Data:  Entry 
Criteria

Data to Monitor 
Progress

Exit Criteria

Reading Enrichment 
and Behavior 
Contract

Self-selection of topic or book to complete activity: 
presentation, song, cartoon, play, display, written 
response. Choice of activity selected by student. 
Behavior contract for activity completion and self 
directed behavioral expectations agreed on and 
signed by teacher, student, and parent when 
possible. 

Academic: DIBELS CBM
Meeting end of year 
benchmark goal in 
reading
Behavior: 
SRSS – moderate (4 – 8) 
or high risk (9– 21)

Meeting Criteria in 
Contract; Student reports 
daily activities toward 
goal to teachers.
Successful completion of 
class work.

Academic:
Completion of contract (may 
enter into another contract 
upon successful completion)
Behavior:
SRSS – low risk (0 – 3)

Small group 
Reading 
Intervention 
and Self-
monitoring

Fundations (Wilson Reading); 
3-4 students with classroom 
teacher or specialist; 30 min 
4 x per wk (in addition to 90 
min reading block). Self 
monitoring form to monitor 
engagement & meeting 
behavioral expectations. 
Schoolwide ticket earned at 
the end of each session for 
goal met (1) and for 
matching teacher rating (2). 
Two tickets per day possible. 

Academic:
DIBELS CBM
At risk at 
benchmark
Behavior: 
SRSS –
moderate (4 –
8) or high risk 
(9– 21)

Academic: 
DIBELS 
progress 
monitoring 
probes 
(weekly)

Behavior:
Days 
behavioral 
goals are met.

Academic: 
DIBELS 
benchmark met 
at next screening 
OR 5 weeks of 
at or above 
trend toward 
end of year 
benchmark
Behavior:
SRSS - Low risk 
(0- 3) at next 
screening time 
point 

Low Intensity
Behavioral Support

Sample Secondary Intervention Grid: Elementary
Support Description Schoolwide 

Data:  Entry 
Criteria

Data to Monitor 
Progress

Exit Criteria

Reading Enrichment 
and Behavior 
Contract

Self-selection of topic or book to complete activity: 
presentation, song, cartoon, play, display, written 
response. Choice of activity selected by student. Behavior 
contract for activity completion and self directed 
behavioral expectations agreed on and signed by teacher, 
student, and parent when possible. 

Academic: DIBELS CBM
Meeting end of year 
benchmark goal in reading
Behavior: 
SRSS – moderate (4 – 8) or 
high risk (9– 21)

Meeting Criteria in Contract; 
Student reports daily 
activities toward goal to 
teachers.
Successful completion of class 
work.

Academic:
Completion of contract (may enter 
into another contract upon 
successful completion)
Behavior:
SRSS – low risk (0 – 3)

Small group 
Reading 
Intervention and 
Self-monitoring

Fundations (Wilson Reading); 3-4 students with classroom 
teacher or specialist; 30 min 4 x per wk (in addition to 90 
min reading block). Self monitoring form to monitor 
engagement & meeting behavioral expectations. 
Schoolwide ticket earned at the end of each session for 
goal met (1) and for matching teacher rating (2). Two 
tickets today possible. 

Academic: DIBELS CBM
Meeting end of year 
benchmark goal in reading
Behavior: 
SRSS – moderate (4 – 8) or 
high risk (9– 21)

Academic: DIBELS progress 
monitoring probes (weekly)

Behavior: Days behavioral 
goals are met.

Academic: DIBELS benchmark met 
at next screening OR 5 weeks of 
at or above trend toward end of 
year benchmark
Behavior:
SRSS - Low risk (0- 3) at next 
screening time point 

Low Intensity 
Strategy: 
Goal setting 
and Self 
graphing

Students will set reading 
fluency goals for 5 min daily 
fluency practice. (Teacher 
meets with each student 
daily). Students monitor 
progress toward goal on 
graph (paper or electronic). 
Once goals are met the 
student will earn one 
Schoolwide ticket and a note 
home to celebrate. 

Academic:
DIBELS 
Reading some 
risk category 
on screening
Behavior:
SRSS 
moderate risk 
(4 – 8)

Daily Progress 
toward goal.
Meeting set 
goal within 2 
weeks.
Completion of 
the graph 
daily after 
practice. 

Academic: 
DIBELS low risk 
on next 
screening time 
point
Behavior:
SRSS  - low risk 
(0 - 3)
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Sample Secondary Intervention Grid: Middle School
Support Description Schoolwide 

Data:  Entry 
Criteria

Data to 
Monitor 
Progress

Exit Criteria

Check, 
Connect, 
and Expect

This program involves 
checking in with a mentor 
at the beginning and end 
of the day to receive a 
performance goal for the 
day. 

Behavior: SRSS 
Moderate or High 
Risk on screening
Academic: overall 
GPA < 2.5 or 2 or 
more course failures 
at any report card 

Daily BEP 
Progress 
Reports

Students who have 
met there goal 
consistently for 3 
weeks will move to 
the self-monitoring 
phase. 

Behavior 
Contract

A written agreement 
between two parties used to 
specify the contingent 
relationship between the 
completion of a behavior 
and access to or delivery of a 
specific reward. 
Contract may involve 
administrator, teacher, 
parent, and student.

Behavior: SRSS ‐
mod to high risk
Academic: 2 or 
more missing 
assignments with in 
a grading period

Work 
completion, or 
other behavior 
addressed in 
contract

Successful  
Completion of 
behavior contract

Sample Secondary Intervention Grid: High School

Support Description Schoolwide 
Data:  Entry 

Criteria

Data to 
Monitor 
Progress

Exit Criteria

Mentoring 
Program 

Focus is on academic 
achievement, character 
development, problem-
solving skills, improving 
self-esteem, relationships 
with adults and peers, and 
school attendance. Solicit 
teachers (volunteers) to 
serve as mentors.

10th/11th graders
Behavior: SRSS: 
High (9-21) or 
Moderate (4-8) 
by either 2nd or 
7th period 
teacher;  
ODR ≥ 2
Academic:
GPA ≤ 2.75

Increase of 
GPA
Decrease of 
ODR

Yearlong support
Students who no 
longer meet criteria 
next fall

Enrichment 
Clusters 

Direct instruction related to 
specific content area with 
the intent being exposure, 
depth and performance in 
a specific field. 
Type I: Initial exposure
Type II: The how to of the trade
Type III: Performing like a 
practicing professional

Student must 
meet criteria for 
fieldtrip criteria 
Self selected 
enrichment cluster 
(Writing, Science, 
et cetera)

Participation in 
Cluster

Self-selection

Sample Secondary Intervention Grid: High School

Support Description Schoolwide 
Data:  Entry 

Criteria

Data to 
Monitor 
Progress

Exit Criteria

Star 
Counseling 

Individual or group 
counseling (as deemed 
appropriate by STARS 
Specialist) to focus on skills 
to create school success.
Counseling services will be 
determined by STARS 
intake paperwork and 
individual specific needs. 

9th -12th graders
Behavior: SRSS: 
High (9-21) or 
Moderate (4-8) 
by either 2nd or 
7th period 
teacher; 
ODR ≥ 2
Academic:
GPA ≤ 2.75

Participation in 
interventions 
recommended 
by the STARS 
counselor. 

STARS counselor 
determination 

Community 
Talent Pool 

Group of local community 
members facilitating 
individual or group  
relationships with students 
to explore professional 
interests, personal talent 
and various other 
opportunities relevant to 
student interest. 

Self-selection Club/
Organization 
involvement

Self-selection
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Goal: Reduce Harm
Specialized Individual Systems 
for Students with High‐Risk 

Goal: Reverse Harm
Specialized Group Systems 
for Students At‐Risk

Goal: Prevent Harm
School/Classroom‐Wide Systems for 
All Students, Staff, & Settings

Academic Behavioral Social

Comprehensive, Integrated, Three‐Tier Model of Prevention 
(Lane, Kalberg, & Menzies, 2009)

Tertiary Prevention  (Tier 3)

Secondary Prevention (Tier 2) 

Primary Prevention (Tier 1) 

≈

≈

≈

PBIS Framework

Social Skills 
Improvement System 
(SSiS) ‐ Classwide 
Intervention Program

Sample Tertiary Intervention Grid
Support Description Method Currently 

Used to Identify 
Students

Schoolwide Data:  
Entry Criteria

Data to Monitor 
Progress: School 

wide data? 
Other?

Exit 
Criteria

1:1 Peer 
Tutoring 

Reading between 
younger student 
and older student 
or higher level and 
lower level

Based on needs 
represented in 
individual classroom 
DRA level reaches 
point of concern 
Benchmarks not met 

Based on needs 
represented in 
individual classroom 
DRA level reaches 
point of concern 
Benchmarks not met 

Classroom teacher 
progress notes
Systematic Reading 
Recovery program 
testing

Passing grades 
in all subjects

Intensive 
Evidence 
based 
reading 
instruction

1:1 between 
reading specialist 
and individual 
student 

IAI scores
TCAP
DIBELS, DRA

IAI scores
TCAP
DIBELS, DRA

IAI scores (Winter)
Teacher constructed 
tests
Teacher observations

Continual 
instruction 
throughout 
year.
Reach mastery 
criteria.

Academic 
Homework 
Club

Academic support 
dropping recess 
time between 
teacher and 
student (1:1)

Missing homework
Failure to follow 
behavior contract

Missing homework
Failure to follow 
behavior contract

Informal observation
Rate of homework 
completion

Completion of 
contract 
successfully
Turning in all 
homework 

FBA/ BIP Consultation with 
the behavior 
specialist to 
conduct a FBA, 
BIP and strategies 

Unsuccessful with SAT 
interventions
Prior 504 data 
Data from SAT team 
meetings

Unsuccessful with 
SAT interventions
Prior 504 data 
Data from SAT team 
meetings

Data collection on 
replacement behavior 
(method to be 
determined based on 
behavior)

Consistent pro-
social behavior 
and academic 
success.

State of Tennessee DOE Technical Assistance 
Grant IRB # 090935

Sample Tertiary Intervention Grid
Support Description School-wide Data:  

Entry Criteria
Data to Monitor 

Progress 
Exit Criteria

Functional 
Assessment
-Based 
Intervention

Individualized 
interventions 
developed by 
the behavior 
specialist and 
PBS team 

Students who:
Behavior
scored in the high risk 
category on  the Student Risk 
Screening Scale    (SRSS), or 
scored in the clinical range on 
one following Strengths and 
Difficulties (SDQ) subscales: 
Emotional Symptoms, 
Conduct Problems, 
Hyperactivity, or Prosocial  
Behavior, 
earned more than 5 office 
discipline referrals (ODR) for 
major events   during a 
grading period 
or Academic
identified at highest risk for 
school failure: recommended 
for retention; or scored far 
below basic on state-wide or 
district-wide  assessments

Data will be collected 
on both the (a) 
target (problem) 
behavior and (b) 
replacement 
(desirable) 
behavior 
identified by the 
team on an on-
going basis. 

Weekly teacher 
report on 
academic status

ODR data collected 
weekly

The function-
based 
intervention will 
be faded once a 
functional 
relation is 
demonstrated 
using a validated 
single case 
methodology 
design (e.g., 
withdrawal 
design) and the 
behavioral 
objectives 
specified in the 
plan are met.



04/19/2011

29

A Systematic Approach to Designing a 
Tertiary Intervention Plan

 Step 1: Construct your assessment schedule

 Step 2: Identify your secondary supports
 Existing and new interventions

 Step 3: Determine entry criteria
 Nomination, academic failure, etc.

 Step 4: Identify outcome measures
 Pre and post tests, CBM, etc.

 Step 5: Identify exit criteria
 Reduction of discipline contacts, academic success, etc.

 Step 6: Consider additional needs

Logistical Considerations for 
Screening

Questions to Consider for Screening

 When to conduct the screenings?

 Who should prepare them?

 Who should administer them?

 Who completes them?

 Who should score them?

 When and how should the results be shared?
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Contact Information

Thank you for your time!

Questions?

Kathleen L. Lane, Ph.D., BCBA-D
kathleen.lane@vanderbilt.edu

Wendy P. Oakes, Ph.D.
wendy.p.oakes@vanderbilt.edu


